Texas Education Agency

2015-2020 Texas Title | Priority Schools, (

Standard Appllcatlon System (SAS)

Cycle4

‘Program authority:

P.L. 107-110 ESEA, as amended by the NCLB Act of 2001,
Section 1003 (g)

Grant period;

January 1, 2016, to July 31, 2020, pending future federal
allocations. Pre-award costs are permitted from October 1, 2015,
to December 31, 2015.

FOR TEA UISE ONLY
Writa NOGA 1D hare:

Application deadline:

5:00 p.m. Central Time, August 20, 2015

Submittal
information:

Six complete copies of the application, three with original
signature (blue ink preferred), must be received no later than the
aforementioned time and date at this address:
Document Conirol Center, Division of Granis Administration
Texas Education Agency
1701 North Congress Ave
Austin, TX 78701-1494

Contact information:

Leticia Govea: leticia.govea@tea.texas.gov;
(512) 463 1427

-~ Place date stamp hera.
- A

" Sehedule #imﬁansmi ﬁfﬁrma%xgn

Part 1: Applicant Information

Organization name County-District# | Campus name/# Amendment #

Fasadena Independent School District 101-817 Jessup Elementary School

Vendor 1D # ESC Region # US Congressional District # DUNS #

74-6001850 v 22,29 072192925

Mailing address City State | ZIP Code

1515 Cherrybrook Lane Pasadena X 77502-4048 |
Primary Contact

First name ML Last name Title

Ryan Pavone Principal

Telephone # Email address FAX#

713-740-0616

RPayonefnasadenaisd.om

713-740-4112

Secondary Contact

First name M.I. Last name Title
Olivia Smith-Daugherty Executive Director of Grants
Telephone # Email address FAX #

713-740-0865

OSmith-Bauohertv@pasadenaisd org

713-740-4034

Part 2: Certification and Incorporation

t hereby certify that the information contained in this application is, to the best of my knowledge, correct and that the
organization named above has authorized me as its representative to obligate this organization in a legally binding
contractual agreement. | further certify that any ensuing program and activity will be conducted in accordance with all
applicable federal and state laws and regulations, application guidelines and instructions, the general provisions and
assurances, debarment and suspension certification, lobbying certification requirements, special provisions and
assurances, and the schedules attached as applicable. It is understood by the applicant that this application
constitutes an offer and, if accepted by the Agency or renegotiated to acceptance, wiill form a binding

Superintendent of Schools

agreement,

Authorized Official:

First name M.I. Last name Title
Kirk Lewis

Telephone # Emaii adcfress FAX#

713-740-0244
Signature (blue ink preferred)

Mbm

Klewis@ing

il‘ﬁ

alsd on

Date signed

F-/5-1s

COnly the legally responsible party may sigh this appfication.

RFA #701-15-107; SAS #191-16
2015-2020 Texas Title | Priarity Schools, Cycle 4
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Texas Education Agency

Standard Application System (SAS)

;:_Scheduie #1mGeneraI Information (cont)

County -district number or vendor ID; 101-917

% Amendment # (for amendments onEy)

Part 3: Schedules Required for New or Amended Applications

An X in the "New" column indicates a required schedule that must be submitted as part of any new application. The

applicant must mark the "New” checkbox for each additional schedule submitted to complete the application.

For amended applications, the applicant must mark the "Amended” checkbox for each schedule being submitied as part
of the amendment.

Schedule Application Type
& Schedule Name New Amended
1 General Information 4 4
2 Required Attachments and Provisions and Assurances X N/A
4 Request for Amendment N/A
5 Program Executive Summary ]
o] Program Budget Summary < n]
7 Payroll Costs (6100) - SEE NOTE See O]
8 Professional and Contracted Services (6200) — SEE NOTE important [l
9 Supplies and Materials {(6300) —~ SEE NOTE Note for Ll
10 Other Operating Costs (6400) - SEE NCTE Competitive ]
11 Capital Outlay {6600/15XX) — SEE NOTE Grants* ]
12 Demographics and Participants to Be Served with Grant Funds B ]
13 Needs Assessment [ ]
14 Management Plan (< O]
15 Project Evaluation L]
16 Responses to Statutory Requirements [X] Ol
17 Responses to TEA Requirements @ ]
18 Equitable Access and Participation @ N

*IMPORTANT NOTE FOR COMPETITIVE GRANTS: Schedules #7, #8, #9, #10 and #11 are required schedules if any
dollar amount is entered for the corresponding class/object code on Schedule #6—Program Budget Summary. For
example, if any dollar amount is budgeted for class/object code 6100 on Schedule #5—Program Budget Summary, then
Schedule #7—Payroll Costs (6100) is required and if it is either blank or missing from the application, the application will

be disqualified.

: S L . ForTEAUseOnly .= 0 1
Changes on thls page have been confi rmed wﬁh On this date.
Via telephone/fax/email (circle as appropriate) By TEA staff person:

RFA #701-15-107; SAS #191-16
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Texas Education Agency Standard Appllcatlon System (SAS)
: ._j,ScheduIe #Z—Reauxred Atachments and Provisuons and Assurances :

County-distrlct number or vendor ID; 101-917 | Amendment # (for amendments only)

Part 1: Required Attachments

The following table lists the fiscal-related and program-related documents that are required to be submitted with the
application (attached to the back of each copy, as an appendix).

# I Applicant Type Name of Required Fiscai-Related Attachment

No fiscal-related attachments are required for this grant.

Name of Required
# Program-Related Description of Required Program-Related Attachment
Attachment

No program-related attachments are required for this grant,

Part 2: Acceptance and Compliance

By marking an X in each of the boxes below, the authorized official who signs Schedule #1—General Information certifies
his or her acceptance of and compliance with all of the following guidelines, provisions, and assurances.

Note that provisions and assurances specific to this program are listed separately, in Part 3 of this schedule, and
require a separate certification.

X Acceptance and Compliance
] | certify my acceptance of and compliance with the General and Fiscal Guidelines.
| certify my acceptance of and compliance with the program guidelines for this grant,
X | certify my acceptance of and compliance with all General Provisions and Assurances requirements.
| certify that | am not debarred or suspended. | also certify my acceptance of and compliance with all
- Debarment and Suspension Certification requirements.
I certify that this organization does not spend federal appropriated funds for lobbying activities and certify my
- acceptance of and compliance with all Lobbying Certification requirements.
4 | certify my acceptance of and compliance with No Child Left Behind Act of 2001 Provisions and Assurances
- requirements.
S i ForTEAUseOnly oo
Changes on this page have been confirmed with: On this date:
Via telephoneffax/email (circle as appropriate) By TEA staff person:
RFA #701-15-107; SAS #191-16 Page 3 of 68
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Texas Education Agency Standard Applscatlon System (SAS)

.::'Schedule #Z—Required Attachments and Provisions and Assurances

County-dlstrict number or vendor 1D; 101-817 | Amendment # (for amendments on!y)

Part 3: Program-Specific Provisions and Assurances

B¢

| certify my acceptance of and compliance with all program-specific provisions and assurances listed below,

#

Provision/Assurance

The applicant provides assurance that program funds will supplement {increase the level of service), and not
supplant (replace) state mandates, State Board of Education rules, and activities previously conducted with state
or local funds. The applicant provides assurance that state or local funds may not be decreased or diverted for
other purposes merely because of the availability of these funds. The applicant provides assurance that program
services and activities to be funded from this grant will be supplementary to existing services and activities and will
not be used for any services or activities required by state law, State Board of Education rules, or local policy.

The applicant provides assurance that the application does not cantain any information that would be protected by
the Family Educational Rights and Privacy Act (FERPA) from general release to the public.

The applicant provides assurance that, if it receives these program funds to serve one or more campuses, it will
ensure each campus receives all of the state and local funds it would have received in the absence of these
praogram funds. As a result, an LEA must provide the TTIPS grantee campus all of the non-Federal funds the
campus would have received were it not a TTIPS grantee campus, and these program funds must supplernent the
amount of those non-Federal funds. Note, however, that the campus does not need to demonstrate that these
program funds are used only for activities that supplement those activities the campus would otherwise provide
with hon-Federal funds.

The applicant provides assurance that the education program described below is unique to the applicant. An
applicant that plagiarizes or copies any other application does not meet this standard and will be disqualified.

The LEA provides assurance that it will meet the following federal requirements:

1. Use its TTIPS Grant to fully and effectively implement an intervention package in each school that the LEA
commits to serve, consistent with the final reguirements.

2. Establish annual goals for student achievement on the State’s assessments in both reading/language arts
and mathematics, measure progress on the leading indicaters in section 11! of the final requirements and
establish goals to hold schools receiving school improvement funds accountable.

3. [fitimplements a restart mode! in a school, hold the charter operator, charter management organization,
or education management organization accauntable for complying with the final requirements, and it
include these terms in its contract or provisions

4. Monitor and evaluate the actions a school has taken, as outlined in the approved TTIPS application, to
recruit, select and provide oversight to external providers to ensure their quality.

5. Monitor and evaluate the actions schools have taken, as outlined in the approved TTIPS application, to
sustain the reforms after the funding period ends and that it will provide technical assistance to schools to
sustain progress in the absence of TTIPS funding.

6. Report school-level data to the SEA required under section lll of the final requirements, and included in
the Program Guidelines of this RFA.

The LEA provides assurance that it will participate in any evaluation of the grant conducted by the U.S.
Department of Education, including its contractors, or the Texas Education Agency, including its confractors.

The LEA/campus provides assurance that if it selects to implement the transformation model, the campus will
meet all of the following federal requirements:
1. Develop and increase teacher and school leader effectiveness.
(A} Replace the principal who led the school prior to commencement of the transformation model;
(B) Use rigorous, transparent, and equitable evaluation systems for teachers and principals that--

i. Take into account data on student growth as a significant factor as well as other factors
such as multiple observation-based assessments of performance and ongeing collections of
professional practice reflective of student achievement and increased high school
graduation rates; and

ii. Uses the definition of student growth as: the change in achievement for an individual
student between two or more points in time. For grades in which the State administers
summative assessments in reading/ language arts and mathematics, student growth data
must be based on a student’s score on the State’s assessment under section 1111(b)(3) of

For TEA Use Only -

Changes on thts page have been conf rmed W|th On this date.

Via telephoneffax/email {circle as appropriate) By TEA staff person:

RFA #701-15-107, SAS #191-16 Page 4 of 68
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Texas Education Agency Standard Application System (SAS)

the ESEA. A State may also include other measures that are rigorous and comparable
across classrooms.

fii. Are designed and developed with teacher and principal involvement;

(C) Identify and reward school leaders, teachers, and other staff who, in implementing this modei,
have increased student achievement and high school graduation rates and identify and remove
those who, after ample opportunities have been provided for them to improve their professional
practice, have not done sg;

(D) Provide staff ongoing, high-quality, job-embedded professional development (e.q., regarding
subject-specific pedagogy, instruction that reflects a deeper understanding of the community
served by the school, or differentiated instruction) that is aligned with the school's comprehensive
instructional program and designed with school staff to ensure they are equipped to facilitate
effective teaching and learning and have the capacity to successfully implement schoo! reform
strategies; and

(E) Implement such strategies as financial incentives, increased opportunities for promotion and
career growth, and more flexible work conditions that are designed to recruit, place, and retain
staff with the skills necessary to meet the needs of the students in a transfarmation school.

2. Deliver comprehensive instructional reform strategies.

{A) Use data to identify and implement an instructional program that is research-based and vertically
aligned from one grade to the next as well as aligned with State academic standards; and

{B) Promote the continuous use of student data (such as from formative, interim, and summative
assessments) to inform and differentiate instruction in order to meet the academic needs of
individual students,

3. Increase learning time and creating community-oriented schools.

{A) Establish schedules and strategies that provide increased learning time; using a longer day, week
or year; and by addressing each of the following areas:

i. Additional fime for instruction in core academic subjects including English, reading or
language arts, mathematics, science, foreign languages, clvics and government, economics,
arts, history, and geography.

ii. Additional time for instruction in other subjects and enrichment activities that contribute to a
well-rounded education, including, for example, physical education, service learning, and
experiential and work based learning opportunities that are provided by partnering, as
appropriate, with other organizations.

iii. Additionat time for teachers to collaberate, plan, and engage in professicnal development
within and across grades and content areas.

(B) Provide ongoing mechanisms for family and community engagement.

4. Providing operational flexibility and sustained support.

{A) Give the schoo! sufficient operational flexibility (such as staffing, calendars/time, and budgeting) to
implement fully a comprehensive approach to substantially improve student achievement
outcomes and increase high schoel graduation rates; and

{B) Ensure that the school receives ongeing, intensive technical assistance and related support from
the LEA, the SEA, or a designated external lead partner organization {such as a school turnaround

organization or an EMO).

The LEA/campus provides assurance that if it selects to implement the Texas state-design model, the campus
will deliver a comprehensive school improvement strategy, implemented for all students in the school, which is
consistent with the Texas concept for developing an Early College High School (ECHS). In doing so, the
LEA/campus will implement the following:

8 1. Pursue designation as a Texas Early College High School, with a target of earning TEA ECHS designation
' and full-operation as an ECHS, no later than the start of the second year of the TTIPS grant
implementation period; Fall 2017,

2. Create an innovative high school that enables students to graduate with a high school diploma and an
associate degree; or high school diploma and 60 college credit hours toward a baccalaureate degree.

Lo e ForTEAUseOnly oo
Changes on this page have been confirmed with: On this date:
Via telephoneffax/femail {circle as appropriate) By TEA staff person;
RFA #701-15-107; SAS #191-16 Page 5 of 68
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Texas Education Agency Standard Application System (SAS)

3. Provide college credit earned through the high school years for all students at no cost; including tuition,
fees and textbook costs.

4. Develop and increase teacher and school leader effectiveness through use of the Texas Teacher
Evaluation and Support System and Texas Principal Evaluation and Support System.

5. While implementing for all students, the program specifically identifies students for more intensive
supports. These students include those at-risk for dropping out of school, as defined in Texas state-
defined criteria in TEC §29.081; and students historically underrepresented in college courses. In
developing and providing the more intensive supports, , the LEA/campus will have;

{A) Data to identify the population at risk of dropping out of school;
{B) Quantitative and qualitative data to identify students least likely o atiend college/those historically
underrepresented in college courses;
{C) Early College brochures in all languages relevant to the school community;
{D) Written communication plan for relevant target audiences: parents, community members, school
board.
Adapted from Texas Early College High School Blueprint, Benchmark 1.

6. By the start of TTIPS full-implementation (Fall 20186), the LEA/campus will have key partnerships in place
that will enable success as an Early College High School. These partnerships are marked by signed
Memaoranda of Understanding with current signature each year of implementation. Key partnerships
include:

{A) Partnership between the school district and an institute of higher education (IME) that:

i. Defines the partnership between the LEA/campus and the IHE and addresses topics including,
but not limited to: the ECHS location, the allocation of costs for tuition, fees, textbooks, and
student transportation;

ii. Defines an active partnership between the school district(s) and the IHE(s), which shall include
joint decision-making procedures that allow for the planning and implementation of a coherent
program across institutions; and

iii. Includes provisions and processes for collecting, sharing, and reviewing program and student
data to assess the progress of the ECHS,

(B) Contract/partner with the Texas Early College High School Technical Assistance provider for
access to training, coaching, and technical assistance through to earning designation. Once
designated, will continue work with the technical assistance provider as is required as a condition
of TEA designation.

{C) Contract/partner with a Texas Early College High School demonstration site. Demonstration
sites are identified by TEA each year from 2015-2016 forward. Terms of the contract/partnership
shall be designed for demonstration site/ model program for the TTIPS LEA/campus by TEA in
early 2015-2016

Adapted from Texas Early College High School Blueprint, Benchmark 2.

7. By the start of TTIPS planning/pre-implementation year (January 1, 2016), the LEA and key partners must
have developed and be maintaining a leadership team focused on P-16 Leadership Initiatives that meets
regularly to address issues of the ECHS design and sustainability. At minimum, the membership shall
include the campus principal and individuals with decision-making authority from both the LEA and |HE.
Adapted from Texas Early College High Schoo! Blueprint, Benchmark 3.

8. Provide a curriculum that offers a rigorous and accelerated course of study, in both college-credit bearing
courses and preparatory/college readiness courses. Additionally, the program must provide students with
the academic, emational and social supports necessary to be successful in the rigorous course of study.
The curriculum and supports must meet the following:

Lo s ForTEAUseOnly ©oGo o
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Texas Education Agency Standard Application System (SAS)

(A} Beginning in TTIPS first year of full-implementation (Fall 2018), have curriculum in place that allows all
students to graduate high school with at least six semester credit hours toward a baccalaureate
degree,

(B} By TTIPS second year of full-implementation (Fall 2017), have curriculum in place that enables
students to receive a high school diploma and complete the Texas Higher Education Coordinating
Board's (THECB) core curriculum {as defined by TAC §4.28); or an associate's degree; or at least 60
credits toward a baccalaureate degree during grades 9-12.

(C) Possess a written course of study plan showing how students will progress as an ECHS graduate.
The plan must provide pathway to a baccalaureate degree and foliow the courses and fields of study
listed in the THECB Lower Division Academic Course Guide Manual.

(D} Beginning in the TTIPS first year of full-implementation, the campus will provide academic supports to
the students in the form of: extended learning time sessions for tutoring, advisory and/or college
readiness support time built into the program of study, and a coliege-readiness mentorship program.

{E) Beginning in the TTIPS planning/pre-implementation year, the campus will provide social and
emotional supports to the students, including: connections to social services, parent outreach and
involvement opportunities.

{F) Beginning in the TTIPS first year of full-implementation, the campus will provide college awareness
and access services to students and families, including: college application assistance, financial aid
counseling, college and career counseling.

Adapted from Texas Early College High School Blueprint, Benchmark 4.

By the TTIPS first year of full-implementation, the campus shall provide for the administration of the Texas
Success Initiative (TSI) college placement exam to students in order to assess college readiness, design
individual instruction plans, and enable students o begin college courses based on their performance,
Fees associated with assessment administrations must be waived/covered for all students. Adapted from
Texas Early College High School Blueprint, Benchmark 5.

By the start of the TTIPS second year of full-implementation (Fall 2017), the campus will provide a fuli-day

program at an autonomous high school; operating with:

{A) An IHE liaison with decision-making authority who interacts directly and frequently with the campus
staff and administrators;

(B} A highly qualified teaching staff possessing appropriate level of certification, training and ongoing
supports to teach college-bearing courses to high school students.

(C) Clear opportunities for students to have regular use (at least six times per school year) of college
academic facilities, regardless of early college schoo! site.

(D) Opportunities for high school faculty and staff to receive regular training and support; in collaboration
with the IHE faculty and staff.

Adapted from Texas Early College High School Blueprint, Benchmark 6.

The Texas concept for an Early College High School is fully described in the following resources:

Texas Education Agency, Early College Migh School program

Texas Education Code §29.908

Texas Administrative Code §4.161

19 Texas Administrative Code Chapter 102 Educational Programs Subchapter GG: Commissioner's Rules
Concerning Early College Education Program

The applicant provides assurances that the LEA/campus administering the state-design model will submit an Early
College High School Readiness Assessment as a supplement to the TTIPS required implementation Readiness
Partfolio. Assessment forms will be provided by the TEA TTIPS program office.

Lo et ForTEAUseOnly
Changes on this page have been confirmed with: On this date:
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Texas Education Agency Standard Application System (SAS)

The applicant provides assurances that the LEA/campus administering the state-design modet will apply for Texas
Early College High School designation, no later than applications are available for schools that wish to be
designated for the 2017-2018 school year.

The LEA/campus provides assurance that if it selects to implement the Early Learning Intervention Model in an
elementary schoal, the campus will implement in accordance with the following federal requirements:

1. Offer full-day kindergarten.

2. Establish or expand a high-quality preschool program.
A high-quality program includes structural elements that are evidence-based and nationally
recognized as important for ensuring quality. Implementation under this grant program must meet the
requirements of a high-quality preschool program, as defined in the U.S. Department of Education's
Preschool Development Grants program. Under this definition, program must have:

{A) High staff qualifications, including a teacher with a bachelor's degree in early childhood
education or a bachelor's degree in any field with a state-approved alternative pathway,

(B) High-gquality professicnal development for all staff;

(C) A child-to-instructicnal staff ratio of no more than 10 to 1;

{D) A class size of no more than 20 with, at a minimum, one teacher with high staff qualifications;

(E)} A full-day program;

{F} Inclusion of children with disabilities to ensure access to and full participation in all
opportunities;

{G) Developmentally appropriate, culturally and linguistically responsive curricula, and learning
environments that are aligned with the state early learning and development standards for at
least the year prior to kindergarten entry;

{H) Individualized accommedations and supports so that all children can access and participate
fully in learning activities;

(1) Instructional staff salaries that are comparable to the salaries of local K-12 instructional staff,

(J) Program evaluation to ensure continuous improvement;

(K) On-site or accessible comprehensive services for children and community partherships that
promote families’ access to services that support their children’s learning and development,

(L) Evidence-based health and safety standards.

3. The LEA has assessed the benefits of contracting with a community-based provider o provide the
high-quality preschool programs for students enrolled in an elementary school implementing the
model, either at the TTIPS campus or through an existing high-quality child care or Head Start
program within the LEA or nearby community. The LEA is aware that the preschool is not required to
be physically located in the eligible elementary school. However, students must be enrolled in the
grantee school that is implementing the early learning mode! to receive preschool services funded
through the grant program.

4. Provide educators, including preschool teachers, time for joint planning across grade levels.
5. Replace the principal whao led the schoo! prior to the commencement of the early learning model.

8. Use rigorous, transparent, and equitable evaluation systems for teachers and principals that--

(A) Take into account data on student growth as a significant factor as well as other factors such
as multiple observation-based assessments of performance and ongoing collections of
professional practice reflective of student achievement and increased high school graduation
rates; and

(B} Are designed and developed with teacher and principal involvement;

7. ldentify and reward school leaders, teachers, and other staff who, in implementing this model, have
increased student achievement and high school graduation rates and identify and remove those who,

..ot .0 ForTEAUseOnly
Changes on this page have been confirmed with: On this date:
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Texas Education Agency Standard Application System (SAS)

10.

1.

12.

13,

14.

after ample opportunities have been provided for them to improve their professional practice, have not
done so.

Implement strategies such as financial incentives, increased opportunities for promotion and career
growth, and more flexible work conditions that are designed to recruit, place, and retain high guality
educators.

Use data to identify and implement an instructional program that is:
(A) Research-based;
(B) Developmentally appropriate;
(C) Vertically aligned from one grade to the next as well as aligned with State academic
standards;
(D) Promotes academic content across a range of development. math and science, literacy and
language, socic-emotional skills, self-regulation, and executive functions.

Promote the continucus use of student data (such as from formative, interim, and summative
assessments) to inform and differentiate instruction in order to meet the academic needs of individual
students.

Provide staff with ongoing, high-quality, job-embedded professional development such as coaching
and mentoring that is:
(A) Aligned with the school's comprehensive instructional program
(B) Designed with school staff to ensure that they are equipped to facilitate effective teaching and
learning and have the capacity to implement school reform strategies.

Operate in compliance with all regulations in the Texas Prekindergarten Guidelines (PKG).
Utilize Texas State Board of Education approved prekindergarten instructional materials.

Enroll in the Children's Learning Institute (CLI), CLI Engage platform, and utilize the Texas School
Ready! child progress monitoring assessments with prekindergarten students.

if selecting the Early Learning Intervention model and receiving these grant funds to support the implementation,
the full-day kindergarten and full-day prekindergarten programs must be offered free of charge to all enrolled

students.

The LEA/campus provides assurance that if it selects to implement the turnaround model, the campus will meet
all of the following federal requirements:

1. Replace the principal and grant the new principal sufficient operational flexibility (including in staffing,
calendars/time, and budgeting) fo fully implement a comprehensive approach to substantially improve
student achievement outcomes and increase high school graduation rates;

2. Use locally adopted competencies to measure the effectiveness of staff who can work within the
turnaround environment to meet the needs of students;

10 {A) Screen all existing staff and rehire no more than 50 percent; and
' {B) Select new staff

3. Implement such strategies as financial incentives, increased opportunities for promotion and career
growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the
skills necessary to meet the needs of the students in the turnaround school;

4. Provide staff ongoing, high-quality, job-embedded professional development that is aligned with the
school's comprehensive instructional program and designed with school staff to ensure thaf they are
equipped to facilitate effective teaching and learning and have the capacity to successfully implement
school reform strategies;

Sl L s SR L R : FGTTEAUS&O"'V s
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Texas Education Agency Standard Application System (SAS)

5. Adopt a new governance structure, which may include, but is not limited to, requiring the school to
report to a new turnaround office in the LEA or SEA, hire a turnaround leader who reports directly to
the Superintendent or Chief Academic Officer, or enter into a multi-year contract with the LLEA or SEA
to obtain added flexibility in exchange for greater accountability;

6. Use data to identify and implement an instructional program that is research-based and vertically
aligned from one grade to the next, as well as aligned with State academic standards;

7. Promote the continuous use of student data (such as from formative, interim, and summative
assessments) to inform and differentiate instruction in order to meet the academic needs of individual
students;

8. Establish schedules and strategies that provide increased learning time; using a longer day, week or
year; and by addressing each of the following areas:

(A) Additional time for instruction in core academic subjects including English, reading or language
arts, mathematics, science, foreign languages, civics and government, economics, arts,
history, and geography.

(B) Additional time for instruction in other subjects and enrichment activities that contribute to a well-
rounded education, including, for example, physical education, service learning, and experiential
and work based learning opportunities that are provided by partnering, as appropriate, with other
arganizations.

(C) Additional time for teachers to collaborate, plan, and engage in professional development
within and across grades and content areas,

9. Provide appropriate social-emotional and community-oriented services and supports for students.

If selecting the turnaround model, the applicant agrees to the participation of the campus principal or principal
candidates in a formative assessment of their turnaround leadership capacity.

11.

The LEA/campus provides assurance that if it selects to implement the Whole-School Reform model, the
campus will meet all of the following federal requirements:

1. Implement an evidence-based whole-school reform in partnership with a model developer,
(A) The model developer is an entity or individual that either has proprietary rights to the model or
an entity or individual that has a demonstrated record of success in implementing whole-
school reform models in one or more low-achieving school.

2. The whole-school reform model selected must be supported by at least one study that demonstrates
its efficacy. The federal SIG office has approved specific whole-school reform models that meet this
evidence standard; published here: http://www2.ed.gov/programs/sif/sigevidencebased/index.htm!
These approved moedels are supported by:

(A) A study of efficacy that meets What Works Clearinghouse evidence standards.

(B) A study that shows statistically significant favorable impact on a student academic
achievement or attainment outcome.

(C) A study which used a large sample and multi-site sampling.

3. Evidence supporting the efficacy of the whole-school model selected is based on an implementation
with a sample population or setting similar to the population or setting of the school being served. The
whole-school model must be designed to improve academic achievement or attainment.

4. The whole-school model must implement the model for all students in the school.
5. The whole-school model must address at a minimum and in a comprehensive and in a coordinated

manner;
(A) School leadership

{B) Teaching and learning in at least one full academic content area
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Texas Education Agency Standard Application System (SAS)

(C) Non-academic supports for students

(D) Family and community engagement
The LEA/campus provides assurance that if it selects to implement the restart model, the campus will meet all of
the following federal requirements:

1. Convert or close and reopen the school under a charter school operator, a charter management
organization (CMO), or an education management erganization (EMO) A CMO is a non-profit organization
that operates or manages charter schools by centralizing or sharing certain functions and resources
among schools, An EMO is a fer-profit or non-profit organization that provides "whole-school operation”
services to an LEA.

2. Select a CMO or EMO using a rigorous review process. This rigorous review process is a determination by
the LEA that the CMO is likely to produce strong results for the school, by an assessment that schools

12. currently operated by the CMO or EMO have produced strong results over that last three years, indicated
by:
{A) sngnmcant improvement in academic achievement
{B) success in closing achievement gaps either within a school or relative to other public schools
{C) High school graduation rates
{D) No significant compliance issues in the areas of civil rights, financial management and student
safety.
3. Enroll, within the grades it serves, any former student who wishes to attend the school.
If selecting the Restart Model, the applicant will contract only with CMO or EMO providers on the State's approved
list of CMO and EMO providers.
The LEA/campus provides assurance that if it selects to implement the closure model, the campus will meet all of
the following federal requirements;
13 1. Enrell the students who attended that school in other schools in the LEA that are higher achieving within
’ reasonable proximity to the closed school and may include, but are not limited to, charter schools or new
schools for which achievement data are not yet available.
A grant for school closure is a one-year grant without the possibility of continued funding.
The LEA/campus provides assurance that is aware that Rural LEAs are eligible to propose a modification to an
element of the transformation or turnaround model. The LEA/campus has examined their eligibility to propose a
maodification, and assessed best-fit and benefits to proposing a modification.
14 Under federal regulations for this program, a Rural LEA applicant may propose to modify one element of the
" | transformation or turnaround model, but only in a manner that the modification meets the original intent and
purpose of the element and does not eliminate the element from the resulting implementation plan.
Applicants eligible to propose a modification are only those identified as eligible for the LL.S Department of
Education Rural and Low Income program. Eligibility lists are available here;
hitp:/iwww2 ed. gov/programs/reaprlisp/eligible 14findex html
The LEA/campus provides assurance that if it selects to implement the Whole-School Reform model, the
campus will meet all of the following federal requirements:

1. Implement an evidence-hbased whole-school reform in partnership with a model developer.

{A} The model developer is an entity or individual that either has proprietary rights to the model or
an entity or individual that has a demonstrated record of success in implementing whole-
15, school reform models in one or more low-achieving school.

2. The whole-school reform model selected must be supported by al least one study that demonstrates
its efficacy. The federal SIG office has approved specific whole-schoct reform models that meet this
avidence standard; published here: hitp://iwww2 ed. gov/programs/sif/sigevidencebased/index himl
These approved models are supported by:

(A) A study of efﬂcacy that meets What Works CEearlnghouse ewdence standards
¥ : I R CForTEAUseOnly = - .00 o0i0 e
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(B) A study that shows statistically significant favorable impact on a student academic
achievement or attainment outcome.
(C) A study which used a large sample and multi-site sampling.

3. Evidence supporting the efficacy of the whole-school model selected is based on an implementation
with a sample population or setting similar to the population or setting of the school being served. The
whole-school model must be designed to improve academic achievement or attainment.

4. The whole-school model must implement the mode! for all students in the schoal.

5. The whole-school model must address at a minimum and in a comprehensive and in a coordinated
marmner;
(A) Schoot leadership
(B) Teaching and learning in at least one full academic content area
(C) Non-academic supports for students
(D} Family and community engagement

16,

The applicant provides assurance that student families and the campus community were engaged in planning for
the grant application, and the campus/district took action to solicit input from these stakeholders. This input was
taken into consideration when selecting the model to implement. If awarded, the applicant commits to meaningfully
engage families and the community in the implementation of the selected model on an ongoing basis,

17.

The applicant provides assurance that if selected for award, the applicant will fully engage in grant negotiations
managed by TEA. These negotiations may include additional clarifications and modifications to activities, budget
and performance targets proposed, if it is determined by TEA that federal requirements will not be met though the
proposed program.

18.

The applicant provides assurance that the LEA will designate an individual or office with primary responsibilities for
supporting the LEA/campus’ school improvement efforts. This individual/office will have primary responsibility and
authority for ensuring the effective implementation of the grant option approved by TEA; serve as the district
fiaison to TEA and those providing technical assistance and/or contracted service to the LEA/campus as part of
the approved grant. The applicant also provides assurance that TEA will be notified immediately of any changes to
this contact.

19.

The applicant provides assurance that a team from the grantee LEA/campus will attend and participate in grant
orientation meetings, technical assistance meetings, and other periodic meetings of grantees, the Advancing
Improvements in Education Conference, and sharing of best practices.

20.

The applicant provides assurance that it will continue to fully engage in all required elements of Texas
Accountability Interventions System (TAIS) framework; regardless of model selected for implementation.

Al TTIPS grant awarded schools are required to submit an annual improvement plan and quarterly progress
reports documenting school’s continuous processes around data analysis, needs assessment, planning,
implementation and menitoring; as delineated in the TAIS framework.

If awarded under this grant opportunity, the applicant also provides assurance that it will engage in necessary
effort to align and complement existing school improvement strategies, goals and interventions in their final
approved TTIPS grant, in order to effectively deliver a single and comprehensive school improvement plan.

21.

The applicant provides assurance that at the close of the pre-implementation period, it will prepare and submit an
Implementation Readiness Portfolio to the TEA TTIPS program office. Specific requirements for the portfolio are
included in the Program Guidelines for this RFA.

The applicant understands that support specialists in the TEA TTIPS program office will conduct a comprehensive
review and assessment of the Implementation Readiness Portfolio and qualitative data obtained through onsite
observations and staff interviews. The applicant assures it will engage with the TEA program office to provide
clarifications and adjustments to the porifolio, based on the review and assessment recommendations.

22,

The applicant provides assurances that it will participate in and make use of technical assistance and coaching
support provided by TEA and/or its subcontractors.

23.

The applicant will participate in a formative assessment of the LEA’s capacity and commitment to carry out the
grant intervention models,

24,

The applicant will provide access for onsite visits fo the LEA and campus by TEA and its contractors.

26,

The LEA/campus assures TEA that data to meet federal requirements will be available and reported as requested.
A list of required data elements is included in the Program Guidelines for this RFA.
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Standard Application System (SAS)

Schedule #4—Request for Amendment

bbunty-districtnumber or vendor ID: 101-817 | Amendment # (for amendments on!y):.

Part 1: Submitting an Amendment

This schedule is used to amend a grant application that has been approved by TEA and issued a Notice of Grant Award
(NOGA). Do not submit this schedule with the original grant application. Refer to the instructions to this schedule for
information on what schedules must be submitted with an amendment.

An amendment may be submitted by mail or by fax. Do not submit the same amendment by both methods. Amendments
submitted via email will not be accepted.

If the amendment is mailed, submit three copies of each schedule pertinent to the amendment to the following address:
Document Control Center, Division of Grants Administration, Texas Education Agency, 1701 N. Congress Ave.,
Austin, TX 78701-1494.

If the amendment is faxed, submit one copy of each schedule pertinent to the amendment to either of the following fax
numbers: (512) 463-9811 or (512) 463-7915.

The last day to submit an amendment to TEA is listed on the TEA Grant Opportunities page. An amendment is effective
on the day TEA receives it in substantially approvable form. All amendments are subject to review and approval by TEA.

Part 2: When an Amendment Is Required

For all grants, regardless of dollar amount, prior written approval is required to make certain changes to the application,
Refer to the "When to Amend” guidance posted in the Amendment Submission Guidance section of the Division of Grants
Administration Administering a Grant page to determine when an amendment is regquired for this grant. Use that guidance
to complete Part 3 and Part 4 of this schedule.

Part 3: Revised Budget
A B C D
Class/ Grand Total from
# Schedule # Object Previously ADr;:rer:ft “Xﬂgggt Ne¢ ft;?nd
Code Approved Budget

1. | Schedule #7; Payroll 6100 $ $ 3 3

2. | Schedule #8: Contracted Services 6200 $ $ 3 3

3. | Schedule #9: Supplies and Materials | 6300 $ 3 $ $

4. | Schedule #10: Other Operating Costs | 6400 $ $ 3 3

] . 6600/

5. | Schedule #11: Capital Outlay 15XX $ $ 5 §

6. | Total direct costs: $ $ $ $

7. | Indirect cost ( %): $ $ $ $

8. | Total costs: $ $ 3 $

Revised Annual Budget Breakdown
5-Year Total
Year 1 Year 2 Year 3 Year 4 Year 5 Budget Request
$ $ 3 $ $ $
SRS SR R N DR SR For TEA Use Only
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_Schedule #4—Request for Amendment (cont,) "
County-district number or vendor |D: 101-917 | Amendment # (for amendments only):
Part 4: Amendment Justification
Line # of Schedule
# Being Description of Change Reason for Change
Amended
1.
2,
3.
4.
5.
6.
7.
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Texas Education Agency Standard Application System (SAS)
.Schedula #5-—-Progra Executlve Summarv :

'County-dlstnc:t number or vendor 1D: 101-817 | Amendment# (for amendments only):

Provide a brief overview of the program you pian to deliver.
Please focus the response on the qualities that enable this specific campus and district team to achieve foundational
pursuits of a schoo! improvement undertaking: accelerated achievement, system transformation, and sustained
reform.
Summarize the district commitments to achieve foundational elements through the district’s:
» Vision and focus for school reform
s Sense of urgent need for change
+ High expectations for results
« Operational flexibilities that will be afforded the campus in a reform effort
Summarize the district and campus capacity and ability to benefit from this grant in terms of.
« QOrganizational structures
« Existing capacity and resources
« Communication structures
Response is limited to space provided, front side only, font size no smaller than 10 point Arial.

Early learning is critical for a child. The first 2,000 days of a child's life are critical to how he will learn--socially,
emotionally and cognitively for the rest of his life.? With this understanding, Pasadena Independent School District
(P1SD) is beginning to shift its instructional focus to providing intentional, intensive, and comprehensive suppaort to
students in the early grades. Pasadena ISD is focusing its attention on early learning (pre-K) programs across the district
and increasing training and supplemental support for teachers at the preschool and elementary levels. The proposed
Early Intervention for Success program, which includes implementation of the Early Learning Intervention model is
part of the district’s holistic response to addressing comprehensive improvement and reform, one school at a time.

Accelerated achievement: Vision and focus for schogl reform. In Fall, 2014, Pasadena I1SD administration, staff, and
community members spent several months creating a new 5-year strategic plan. Within the plan, there is a focus on
“ensuring rigorous curriculum and meaningful experiences through innovative learning environments to meet the
individual needs of each student.” In response to that focus, the district committed to developing and implementing a
strong, research-based, full-day, district-wide pre-K program over the next 5 years as a means to accelerate and
improve Pasadena ISD student achievement across the spectrum of their educational experience.

System transformation. Sense of urgent need for change. Pasadena ISD has four schools identified as Focus
schools and a host of schools that fall in the category of improvement Required. Of the district's 35 elementary schools,
Jessup Elementary is one of three identified in 2012 as a Focus school. Thus, the district began the journey of repairing
the school culture, improving teacher morale, and quickly implementing strategies to address identified needs. After a
comprehensive needs assessment, district administrators and the Jessup team identified three areas of concern
requiring immediate resolution - school readiness; instructional deficiencies; and lack of parental/community
engagement. While the district commitment to establishing full day pre-K programs over five years is strong, the Jessup
team understands change, including expanding pre-K, is necessary now. Thus, the campus leadership team, along with
district administrators developed and proposed the comprehensive Early Intervention for Success program for Jessup.

High expectations for results, Jessup will transform the campus systems in place to be flexible, rigorous, and

effective through the proposed Early Intervention for Success program. The program will.

e Expand pre-K from four, half-day classes to nine full-day classes;

» Allow operational flexibility for purposes of grade level planning and staff professional development,

» Provide campus teachers, staff and administrators with ongoing professional development on evidenced-
hased inferventions, such as Leveled Literacy Intervention, Balanced Literacy, Response to Intervention, and
Guided Math;

« Improve teachers’ instructional knowledge and skills through modeling and peer coaching;

« Strengthen the effectiveness of the leadership team through administrative walkthroughs with feedback on
the campus and at other high-performing schools across the district and outside of the district, Address social
emotional needs and behavior management through the full implementation of Conscious Discipline,
including parental engagement strategies; and

'Community Center for Education Results (2012). The road map project: Birth to 3™ grade action plan. Berk Consulting. Retrieved August 3, 2015 from

bitofwww roadmapproject arg/caliective-action/project-hub/birth-to-3rd-grade-work-groun/
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Texas Education Agency Standard Application Systemn (SAS)

__Schedule #5—Program Executive Summarv (cont)

'County-dlstﬂc:tnumber or vendorID 101-917 | Amendment#'(for amendments only)

Provide a brief overview of the program you plan fo deliver. Refer to the instructions for a description of the requested
elements of the summary. Response is limited to space provided, front side only, font size no smaller than 10 point Arial.

« Build capacity for the campus to provide small group, targeted instruction and assistance to the students
altending Jessup with additional support staff (teachers, aides, parent coordinator, intervention specialists, and
peer facilitators).

The expectation for results is high as the interventions selected have shown success with populations similar to the
students attending Jessup. Further, the majority of the interventions have been implemented on a small scale throughout
the district with positive results. Through the Early Intervention for Success program, the expectation is Jessup will
experience the same success.

Sustained reform: With the high expectation for success, the district believes the Early Intervention for Success
program will produce lasting results and systemic change for the school that can be sustained and further replicated.

Existing capacity and resources. Pasadena ISD has the organizational structures to support the reform that will take
place at the campus. Along with support from the Board of Trustees, the following services exist to assist and sustain the
reforms at Jessup: The superintendent will guide his administrative team in assuring school-based implementation
maintains the direction and focus of the district's strategic plan. He will also help problem-solve resource needs and
assure that the Board of Trustees is informed of program progress and accomplishments. The campus will work with an
Associate Superintendent of Campus Development and the Deputy Superintendent of Curriculum and
Instruction. Both will assure that program implementation will stay and remain aligned to the district improvement plan
and the district strategic plan and that it follows the needs assessment-based school improvement mode! and design.
The district Coordinator for AYP (Annual Yearly Progress)/TAIS (Texas Accountabitity Intervention System} will
provide focused assistance to the principal and grant coordinator to ensure student achievement is increasing. The
finance department will provide a grant accountant to oversee fiscal stewardship of all grant funds. The accountant will
assure grant funds are kept separate from other district funds, that all state and federal requirements are met, and that
all financial reports are completed and submitted on time. The payroll department will be responsible for assuring the
grant funded positions are paid according to the grant application description. The department of technology will
support Jessup in assuring that technology is installed and working. The Jessup principal will work with the grant
coordinator to ensure all grant activities are completed with fidelity and that the leadership team will attend and
participate in grant orientation meetings, technical assistance meetings, and other periodic meetings of grantees that will
support and guide school improvement implementation. While the grant-funded staff will be responsible for ensuring all
components of the grant are implemented, the district-funded grant compliance coordinator will work with the grant
implementation team to assure that the grant goals and objectives are met and that the grant is implemented with
fidelity, meets all statutory requirements, follows district policies and procedures, and follows the grant budget. The
district and campus will benefit from Texas Title | Priority Schools, Cycle 4 (TTIPS) funds by strengthening the
supportative relationships as everyone works closely together to follow grant guidelines and improve student
achievement at Jessup Elementary. However, Pasadena ISD will provide Jessup Elementary all of the non-Federal
funds it would have received were it not a TTIPS grantee campus, and the TTIPS funds will supplement the amount of
those non-Federal funds.

Communication structures. Proper communication with the staff, community, and campus and district administration
will determine the effectiveness of the Early Intervention for Success program. The grant coordinator will maintain
ongoing communication with all stakeholders. Grant implementation team meetings will take place every month to share
the highlights of the program and develop remedies for identified issues. Additionally, during staff meetings held every
other month, the grant coordinator will have the opportunity to share the progress of the program components with the
staff. The staff also has a web-based system to track workshop attendance and complete annual evaluations and
observations. Staff and administrators will communicate using this system during the evaluation period. With the many
existing communication structures, the grant will increase the use of these structures to meet grant guidelines and
streamline campus processes,
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Texas Education Agency Standard Application System (SAS)

.County-dlstnct nﬁniber or vendorlD 101-917 | Amendment#(for amendments onty)

Part 1: Student Demographics- Data. Enter the data requested for the population to be served by this grant program.
If data Is not available, enter DNA. Use required data source where indicated. Where not indicated, please cite data
source used. Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Category Number | Percent Data Source
T Enoimen | e
African American 166 19.2% ;gg—i%}: g;;aé :nﬁgﬂzn!;igrzmt:;ncgnca
ispani 2| ren | Sl e e
o e | B
pain e | e e o
Economically disadvantaged 795 O1.8% | Boort rAPRY. Comoe Poromaneae®
Limited English proficient (LEP) 411 47.5% g%:,iﬁ%}: g;;fﬂé :\;:ﬂgr;lgrgi:zr?c:nce
Special Ecatr 7 [ean | B

District data system-GradeSpeed Disciplina

Disciplinary referrals Entries for 2014-15

Disciplinary placements in In-Schoo! Suspension 2014-2015 PEIMS report #425; code #C1684

Disciplinary placements in Out-of-School Suspension 2014-2015 PEIMS report #425; code #C164

Disciplinary placements in DAEP 2014-2015 PEIMS report #425; cods #C164

Disciplinary referrals for Truancy

2014-2015 PEIMS report #425; code #C164

2013-2014 Texas Academic Performance

Attendance rate Report (TAPR), Campus Performance

2013-2014 Texas Academic Performance

Annual dropout rate {Gr §-12) Report (TAPR), Campus Performance

2013-2014 Texas Academic Performance

Annual graduation rate (Gr 9-12) Report (TAPR). Campus Performance

STAAR / EQC met 2015 standard, mathematics (standard

e 4 s * * llity S .
accountability indicator) DNA DNA TEA 2015 Accountability Summary Report

STAAR / EOC met 2015 standard, reading / ELA (standard

- X 9 2015 A tabili Report.
accountability indicator) 159 68% TEA ceountability Summary Repo

2013-2014 Texas Acadsmic Performance

ACT and/or SAT- Class of 2014, percent students Tested Report (TAPR), Campus Performance

2013-2014 Texas Academic Performance

ACT and/or SAT- Class of 2014, percent At/Above Criteria Report (TAPR), Campus Performance

2013-2014 Texas Academic Parformance

Average ACT score (number value, not a percentage) Report (TAPR), Campus Performance

2013-2014 Texas Academlc Performance

Average SAT score (number value, not a percentage) Report (TAPR), Campus Performance

2013-2014 Texas Academlc Parformance
Report (TAPR), Campus Performance

Graduates from Class of 2013 enrolled in a Texas
Institution of Higher Education (IHE)

*DNA - Data Not Available

. R P eI LB R P I w ForTEAUseOnly _
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Texas Education Agency Standard Appllcanon System {SAS)
o S_chedule #12--Demograph|cs and Part:mpants to Be Served W|th Grant Funds (cont _) S

County -district number or vendor |D: 101-917 | Amendment # (for amendments only):
Part 2: Student Demographics- Comments

Please use this section to add a description of any data about students that was not specifically requested, but is
important to understanding the population to be served by this grant program.

Additionally, use this space to describe trends in data, related to students seen over time in areas that are important to
understanding your program plan. Applicants must include supporting evidence to explain trends. For example,
projected enroliment growth would need to be supported with a report of percent gains in enroliment over the past
several years. Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

The mobility rate for students at Jessup is considered high at 24%, compared fo the district rate of 16% and state
rate of 17%. A student is considered mobile if he/she has been in membership at a school for less than 83% of the
school year, i.e., has missed six or more weeks at a particular school. There are five apartment complexes in the area
where the majority of students attending Jessup live. These apartments typically provide the lowest rent in the area and
are within walking distance from the school. Since most Jessup families do not own cars and must rely on public
transportation, proximity to essential services including education, health, and groceries is critically important to these
families. Unfortunately, families in this area mave frequently due to changing rent specials, which allow them the
opportunity to save money, but at the expense of uprooting their families and often disrupting educational progress. This
adds an additional layer of difficulty to the process of educating many Jessup students.

In response to the many challenges that students face, Jessup teachers and staff begin addressing student needs
immediately upon enroliment. Once a student is enrolled, he/she is tested using a universal assessment to quickly
identify potential learning difficuities and both academic and socio-emotional deficits that need to be addressed. If
learning challenges are identified, interventions are assigned immediately to meet their educational and social-emotional
needs. However, the academic and other progress students make at Jessup is often negated, as they are forced to
withdraw from the school within two months to follow their families’ desperate month-to-month pursuit of the best rent
specials across the region.

Additionally, Jessup students have many challenges when they arrive home including an environment that has many
potential hazards. In 2014, the area surrounding Jessup, including the apartment complexes where most Jessup
students reside, had 1,295 thefts, 345 burglaries, 13 rapes, and 3 murders. Further, 91.8% of Jessup students qualify for
the free and reduced lunch program due to their families’ low annual incomes. The majority of Jessup parents work
multiple jobs to make ends meet, leaving older siblings to care for their younger brothers and sisters - home, alone,
taking away from focused time for homework or other academic and extracurricular pursuits,

The proposed Early Intervention for Success program is designed to allow students to thrive in their environment at
Jessup and acquire skills that will have a long-lasting impact on their academic and socio-emotional success.

S T o : For TEA Use Only .- DT e R e
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Texas Education Agency Standard Application System (SAS)

emographlcs and Partlclpants to Be Sefved WIth Grant Funds (cont )

"County—dlstnct number or vendorID 101-917 | Amendment # (for amendments only):

Part 3: Staff Demographics- Data

Enter the data requested for the population to be served by this grant program. If data is not available, enter DNA. Use
required data source where indicated. Where not indicated, please cite data source used.

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Category Number | Percent Data Source
1ol St 47 | R o P
18| onan | BT e o R
Professional Support staff 8 B1% | A rexas Academic Performance Report
Campus Administration (School Leadership) 3 4.0% 2013-2014 Texas Academic Performance Report

{TAPR), Campus Performance

. . 0 2013-2014 Texas Acadernic Performance Report
Educational Aides 13.8 1 185% | (rapR), Campus Performance

African American Teachers MT | 226% | Zaves Camas berommaate e Report
Hispanic Teachers 259 | 50.0% | SAnmy Camacs Penammang o ance Repor
White Teachers 12.2 23.5% ff;gﬁf 133':;3; ,ﬁ:;gﬁ;“;ﬁ f;rfmmance Report
Asian Teachers 2 3.9% fﬁ;gﬁf gﬁ;‘f‘f Q:;germm;ﬁ feerfmmame Report
Beginning Teachers 1 1.9% f?;gﬁf 133?:3? ;‘:sgf,;";ﬁfeemmance Report
Teachers with 1-5 Years Experience 15.9 30.7% | 2013-2014 Texas Academic Performance Report

(TAPR), Campus Performance

. . o 2013-2014 Texas Academic Perfermance Report
Teachers with 6-10 Years Experience 16.7 30.3% (TAPR), Campus Performance

. . o 2013-2014 Texas Academic Performance Report
Teachers with 11-20 Years Experience 13.2 25.4% (TAPR), Campus Petformance

2013-2014 Texas Academic Petformance Report

Teachers with over 20 Years Experience 6 (TAPR), Campus Performance

Average salary- Beginning Teachers 47,600 | f?&gﬁf?argj: S:ffgfn'fa'ﬁ fee”mma“ce Report
Average salary- Teachers with 1-5 Years 49,152 (219;2%? 1(;"&;&::: Aeadamic Periormance Report
Average salary- Teachers with 6-10 Years 51,053 (Z.P;ggf gaﬁ‘f: peademi Performance Report
Average salary- Teachers with 11-20 Years 53,962 ff;gﬁf’éaES‘f; heademic Parformance Report
Average salary- Teachers with Over 20 Years 62,516 ff;g‘éf’é;:;j; Qgsgfn’:‘;:ee”‘”ma”ce Repart
Staff with less than a bachelor's degree 18 District data systems — Lawson, Human

Resources, employee files

District data systems — Lawson, Human
Resources, employee files

Staff with Bachelor's degree as highest level attained | 54

Staff with Master's degree as highest level attained 17 19.1% gggﬁtgjf:g;g;: eufiELea SW son, Human
Staff with Doctoral degree as highest level attained 0 0% gg’;ﬁtggg?:ﬁ;ﬁ T:e—ﬁll.;;vson, Human
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Part 4: Staff Demographics- Comments

Please use this section to add a description of any data about campus staff that was not specifically requested, but is
important to understanding the population to be served by this grant program. Additionally, use this space to describe
trends in data related to campus staff seen over time in areas that are important to understanding your program plan.
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Jessup Elementary School staff have struggled for the past few years to effectively help some of their students
with severe learning deficiencies. Through waltkthroughs and observations, district instructional specialists have
identified gaps in many teachers’ knowledge and skills needed to deliver effective instruction, especially in the types of
strategies needed to impact struggling learners. They have found many teachers are not comfortable with the subject
matter they are required to teach. Often, teachers rush through lessons over subjects where their knowledge is not
strong. This prevents students from having the opporiunity 1o grasp some concepts. Those subjects in which teachers’
strengths lie tend to be the focal point of most of their instruction, sometimes to the exclusion of other important topics.
In spite of this fact, Jessup teachers are fully committed to acquiring the skills necessary to help their students and have
requested training on strategies to increase student achievement, especially for their struggling learners. Unfortunatley,
there is insufficient local funding available for intense training in this area. Yet, the Jessup teachers recognize the need
for improvement and are ready to take the steps towards advancement of their knowledge and skills so that they can
make positive impacts on the students they teach.

Many Jessup teachers also need training to better understand their role in meeting more of the needs of their
students. Some teachers are unaware of the connection between students' basic needs {i.e,, hunger, shelter, safety)
and successful learning outcomes, and some do not fully understand their roles in providing a safe environment and a
positive school climate and culture for their students. The new principal is making the effort to create a friendly
environment with engaging instructional practices that reach out and draw in students who are exposed to and only
know life that lacks in education and opportunity. In-depth training on providing a structured, disciplined environment for
students with high needs is necessary at Jessup and will be an integral part of the Early Intervention for Success
program.
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County~d|stnbt number or vendor |D: 101-917

| Amendment # (for amendments oniy):

Part 5: Students to Be Served with Grant Funds. Enter the number of students in each grade to be served under the
_grant program. Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

PK
(3-4) K 1 2 3 4 5 6 7 8 9 10 1 12 | Total
180 175 164 169 146 148 0 0 0 0 0 0 0 0 o982

Part 6: Teachers to Be Served with Grant Funds. Enter the number of teachers in each grade to be served under the

2015-2020 Texas Title | Priority Schools, Cycle 4

grant program. Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.
PK
(3-4) K 1 2 3 4 5 6 7 g 9 10 " 12 Total
g 8 9 9 8 8 0 0 0 0 0 0 0 0 51
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Continuous improvement is a systematic approach in school reform, including processes for data analysis, problem
identification, root cause analysis, goal sefting, intervention design, implementation, monitoring, and evidenced-based
progress reporting.

Part 1: Process Description. Describe the process and activities in which you engaged to conduct a data analysis and
needs assessment; and select the model, goals, and interventions to be implemented under this grant. In the
description, include the team members involved in the planning process, frequency and timeline of planning
meetings, and key activities/strategies used to faciiitate decision making.

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

In January of 2015, Jessup Elementary conducted a comprehensive needs assessment and data analysis to further
their ongoing approach to comprehensive school improvement. A campus planning team was convened, including:
the campus principal, two assistant principals; the schoal counselor/parent coordinator; intervention chair/teacher;
instructional specialists for PK-6 bilingual math and PK-1 English/language arts; peer facilitators; a 4! grade teacher; a
3% grade teacher; a 2™ grade teacher; a 1% grade bilingual teacher; a kindergarten bilingual teacher; a pre-kindergarten
teacher; the assaciate superintendent for campus development; and the district AYP/SES coordinator. The team met
formally in January, March, and May of 2015 and worked collaboratively through email and other means throughout
the secend half of the school year and summer. A clear and specific purpose for the team's efforts was established and
key activitles/strateqies to facilitate decision making were determined, including: comprehensive analysis of
demographic data, student achlevement data from multiple sources of assessment, school culture and climate data, staff
quality and retention data, curriculum, instruction, and assessment data, family and community involvement data, school
context and organizational data, and technolagy data; conducting a root cause analysis for identified problems;
prioritizing school improvement needs; selecting a comprehensive model for schoo! improvement; and determining the
best and most impactful interventions to implement in response to the identified problems and causes. The team's
activities led to the development of four specific problem statements:; 1) A large number of Jessup students enter
kindergarten unprepared for both the academic and social aspects of school. Fewer than half the students who enter
kindergarten at Jessup have attended a pre-K program, and for the large majority of those who have attended pre-K, it
has been only a half-day program. Unfortunately, by the time some children reach kindergarten, they are already far
behind their peers in skills and measures of school readiness. 2) A high percentage of Jessup students are reading
below grade level and struggle with mastery of basic and intermediate writing and reading comprehension skills; 3) A
high percentage of Jessup students are struggling with mastery of basic and intermediate numeracy skills. These factors
are especially evident in assessment results shown in table below:

K st | 2nd 3 & 4 grades
(combined)
67%

“Reading ~ |- [- | 60%] 76% | 68%
Writing -- -- - 60% 73% 54%
Math = - | 5% | 66% | DNA'

4) Jessup's bilingual students (48% of tatal school population; approximately 45% of students at each grade level) are
not making satisfactory progress to exit the bilingual program by the end of the 4" grade. Over the past three years, less
than 5% of the school's bilingual student population has successfully exited the program by the end of the 4% grade. In
2015, no students met program exit standards. Model selected: Throughout the needs assessment process, three
main areas of root cause emerged: School Readiness; Instructional Deficiencies; and Lack of Parental/Community
Engagement. The Early Learning intervention Model was selected as the best method for lasting improvement in all
three of these root cause areas. Interventions to be implemented: Expansion/enhancement of a full-day pre-K
program; Balanced literacy instruction; Guided Math; Utilizing Respeonse to Intervention (RTI), a multi-tiered approach,
for early identification and support of students with learning and behavior needs.; Providing just-in-time intervention and
enrichment opportunities for struggling students; Full implementation of Conscious Discipline; Addition of campus-level
staff, including a bilingual peer facilitator to conduct small group targeted assistance, social worker, instructional
intervention specialists, parent coordinator, and tutors; and Comprehensive professional development for campus

teachers, staff, and administrators.
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lf'fﬁ:'Schedule #1 3——Needs Assessment (cont )

County~d|stnct number or vendor iD 101-017 | Amendment# {for amendments onEy)

Part 2: Model Selection and Best-Fit. Indicate the intervention model selected by the district/campus for
implementation. Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

[} Transformation
("] with Rural LEA Flexibility modification

[J Texas State-Design Model

Early Learning Intervention Model

] Turnaround
[} with Rural LEA Flexibility modification

1 Whole-School Reform

[] Restart

7] Closure

Part 3: Please describe/demonstrate why the selected intervention mode! best meets the unique needs of the
school. Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Following Jessup's needs assessment, data analysis, thorough review of research/best practices in the field,
evaluation of stakeholder input, and visits/observations of schools that have implemented successful school
improvement models, the Early Learning Intervention (ELI) model was selected as the best way to meet Jessup's
unique needs, and the Early Intervention for Success program was first conceptualized. The ELI model provides the
theoretical foundations needed to support the implementation of evidence-based interventions that address Jessup's
identified problem statements and root cause areas. School readiness will be tackled through the expansion and
enhancement of Jessup's existing pre-K program from four, half-day classes to nine full-day classes, allowing for more
than twice as many students to attend pre-K and doubling the number of instructional hours at that level. According to a
growing body of research, quality pre-K programs have emerged as an important strategy to promote school readiness
and close achievement gaps. Such gaps tend to be much more difficult and costly to close as children advance through
elementary school and beyond. Achievement gaps that are evident in persistently low-performing schools, in many
instances, manifest prior to children entering kindergarten. According to studies conducted by the National Institute for
Early Education Research and others, “high-quality early learning programs have proven to demonstrate positive effects
on closing academic gaps both for individua! children and in the aggregate for the school. Further, research indicates
that the impact of high-quality pre-kindergarten (PK) on children's development is sustained when children experience a
high-quality, aligned early elementary experience” (National institute for Early Education Research. December, 2013).
Jessup will also reduce instructional deficiencies through the implementation of the ELI model which will include
additional/enhanced evidence-based initiatives including Leveled Literacy Intervention (LLI}, Guided Math, Conscious
Discipline, and Response to Intervention (RTI). Further, comprehensive professional development for teachers, staff,
and administrators and the addition of planning time for teachers across grade levels will also support Jessup’s plan to
overcome identified deficiencies. This mode! provides the crucial framework for intentional alignment of early literacy and
numeracy interventions with curriculum and instruction across all grade levels. Parental/community engagement will
also be enhanced through this model through the addition of a parent coordinator for the campus, development of
partnerships with apartment complexes and service providers, the implementation of Conscious Discipline, RTI, and
other evidence-based strategies that include strong parentaflcommunity involvement,
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o . Schedule #13—Needs Assessment (cont.)
County-district number or vendor {D; 101-917 | Amendment # (for amendments only):
Part 4: Model Selection-Stakeholder Input. Please describe how student families and community members were
engaged in the needs assessment and planning process:
s Describe specific actions the campus/district ook to solicit input from these stakeholders in selecting the model.
+ Describe how this input was taken into consideration when selecting the model.
+ Describe plans to meaningfully engage families and the community in the implementation of the selected model
on an ongeing basis.
Response is limited to space provided, front side only. Use Arial font, ne smaller than 10 point.

Actions taken to solicit input from stakeholders: Jessup families and community members were engaged in the
needs assessment and planning process through formal and informal meetings with the principal and other school staff.
Additionally, a parent survey was both mailed to families and made available online. Following the first two campus
planning team meetings, Principal Ryan Pavone conducted a “meet the principal” event in order to solicit specific
feedback from parents and community members about the data, root cause analysis process, and school improvement
intervention model being considered. Although all parents and several community representatives were invited and
encouraged to attend and/or to meet with the principal at other times, only a handful of Jessup parents and other
community members attended the scheduled event. Of those who were there, including representatives from Life
Church, a neighborhood church, and Cabo San Lucas Apartments, ane of the five apartment complexes in the area,
three major concerns were made apparent. 1) the need for all day pre-K and assistance in preparing students for school
prior to kindergarten; 2) reading and math deficiencies, especially for older elementary students, exist in high
percentages and need aftention; and 3) the slow progress bilingual students seem to make from their predominantly
Spanish-speaking environments to successful integration into an English-speaking world. Principal Pavone shared
findings from the campus planning team’s needs assessment and data analysis and solicited input regarding the team’s
recommendation to pursue implementation of the Early Learning Intervention model. The qualitative data collected
from parents and community members who attended this event indicated strong support for the model as well as the
specific components of Jessup's Early Infervention for Success program as a whole, including full-day pre-K and more
comprehensive and holistic strategies for addressing academic and social issues beginning early in a student’s
educational career. In addition to the face-to-face meeting conducted by the principal, a parent engagement and needs
survey was administered in the spring of 2015 in order to solicit feedback about ways the district could better meet the
needs of both its students and their families. Approximately 190 Jessup parents completed the survey which included
questions about how well the school provides guidance for families, whether or not the schoo! places a strong enough
emphasis on appropriate instruction and intervention to ensure mastery of grade level skills, and whether or not the
school provides appropriate and adequate enrichment opportunities. Additional survey questions took into consideration
assistance parents feel they need in order to hetter help their students succeed in school and the specific resources
parents need to prepare their students for school, both academically and socially. In general, results of the survey
indicated strong support for interventions associated with the Early Intervention for Success program.

How input was considered in_selecting the model: Although parent and community input was somewhat limited,
Jessup’s administration and staff are committed to making improvements and seriously considered the input they
received. All survey responses, as well as notes from parent/community meetings were presented to the planning team
and discussed as school improvement plans were refined. Many of the interventions planned for addressing
parental/community engagement issues were direct results of the feedback received from parents and community
members. Additionally, the strong support indicated by parents for full day pre-k and other early learning interventions
were key in helping the team determine plans.

Continued and meaningful engagement of families and the community: Parents and community members will
be actively engaged throughout the implementation of Jessup's Early Intervention for Success program. Through formal
and informal meetings and discussions, campus volunteer opportunities and educational workshops, completion of
surveys, and participation in focus groups, parents and community members will be asked for feedback regarding
program implementation. Planned engagement activities include: A campus-based parent volunteer program; Monthly
coffee/donut sessions with Principal Pavone; Themed, activity-based curriculum nights; Nutrition, health, and other
educational classes, workshops, fairs, and seminars, Expansion of partnerships with apartment complexes and service
providers in the region to bring more services/resources directly to parents/students at the apartments; and involvement
in Charlas, a partnership with Houston A+ Challenge to present a series of “chats” with parents designed to provide tools
to help parents plan for and assist their children with educational pursuits.
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- _Schedule #14—Management Plan
County-district number or vendor 1D: 101-817 | Amendment # (for amendments only):
Part 1: Staff Role and Qualifications. List campus and district personnel projected to be involved in the implementation
and delivery of the program. Include all positions funded in whole or part by grant resources, along with those personnel
invalved in the implementation, but not funded through the grant. Provide a brief description of the position role/function
in the grant; and desired qualifications, type and years of experience, and requested cerlifications. Ensure that the list
and descriptions demonstrate the district will provide effective oversight and support for implementation of the selected
model. Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.
# Title Role/Function in Grant Desired nglifis:z:.ttiops, Experience,
ertifications
District Ensure the Early Intervention for Success Master's degree; Mid Management Certificate;
Coordinator | program components align with the district Certified in Professional Development Appraisal
y of School strategic plan, will work with TEA as a decision- | System; Three years of expetience as a
© | Improvement | making representative of the district, and classroom teacher; 3 years of campus
(DCSI) regularly monitor the progress of the program, | leadership at a TEA Exemplary or Recognized
(reguired) as needed. campus preferred.
Grant Provide campus-based management and Bachelor's degree; 3 years of experience as a
2. | coordinator | oversight of all grant activities. classroom teacher; 3 years as a campus leader.
Plan and implement counseling services for High School diploma; Experience coordinating
3 Parent parents using a process that addresses the parent and community engagement; fluent
* | Coordinator | identified needs and priorities of the population. | Bilingual (Verbal & Written); Ability to work with
parents, students, teachers, and other staff.
Direct and manage the instructional program Master's degree in Educationat Administration;
and supervise the operations at the campus Mid-Management Certificate; Certificate in
4 Principal level, working closely with the Grant Professional Development Appraisal System; 3
) Coordinator to ensure the fidelity of years experience as a classroom teacher; at
implementation of all components of the Early | least 2 years experience as instructional leader.
Intervention for Success program.
Support the Grant Coordinator with High School Diploma or GED; Proficiency in
administrative duties such as setting up general office/secretarial skills to include
o. | Secretary professional development, office tasks, and excellent computer skills; Three or more years
ordering resources for the program. of advanced secretarial experience.
Assist families to identify services to improve Master's degree in Social Work from an
home lives {i.e., parenting classes, assistance | accredited college or university; Valid Texas
6 Social with basic needs). Serve as a liaison between license as a master social worker, Experience in
* | Worker schoel and parents with implementation of social work (2 years).
Conscious Discipline and other parental
engagement efforts.
Peer Lead student small groups and coach teachers | Bachelor's degree; must meet TEA ce‘rtification
7 Facilitators on instructional strategies and methods using and/or endorsement requirements; Ability to
) e observation and reflection. establish good relationships with parents and
(2 positions) o
other staff members. Bilingual preferred.
Teachers Provide high-quality instruction to prepare Bachelor's degree from accredited university;
8. | 6pre-Kand 1 | students for Kindergarten. Valid Texas teaching certificate with required
pre-K SpEd endorsements for subject and level assigned.
Teacher Provide instructiopai support in the pre-K High school diplomanED; On.e year of student
Aides classes and special education pre-K classes teaching or approved internship; Knowledge of
9, 6 pre-K, 3 allowing teachers time to focus on strugaling cufriculumlinstruction in area assigned; Ability
pre-K S’pE d students, to instruct students and manage classroom
behavior.
Pravide small group support for K-2 classes Bachelor's degree; must meet TEA certification
10 Intervention | using Leveled Literacy intervention resources and/or endorsement requirements; Ability to
| Specialists during Planned, Intervention and Enrichment establish good relationships with parents and
time.

other staff members. Bilingual preferred.
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hedule #14—Management Plan (cont.)
County-district number or vendor ID: 101-817 ! Amendment # (for amendments only):
Part 2: External Provider Role and Qualifications. List all external provider contractors/consultants, selected by the
district/campus, that are projected o be involved in the implementation and delivery of the program. Provide a brief
description of the provider's unique function in the grant; and desired qualifications, experience, and requested
certifications. Do not include contractors/consultants provided by the TTIPS SEA office (PSP, TCDSS or TEA staff).
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point,
. L Desired Qualifications, Experience,
# Title Role/Function in Grant Certifications
Conscious The contractor will provide Conscious Employs evidenced-based methods with
Discipline Discipline (CD) staff trainings during the school | significant gains in social-emotional
1. | (Social year and summer — CD is a whole-school development. Further, the provider will provide
Emotional solution for social-emotional learning, documented success working with schools with
Training) discipline, and seli-regulation. similar student demographics as Jessup.
Multiple contractors will guide teachers on Employs evidenced-based strategies that have
Literacy effectivety using the Leveleq Literacy increasec_! literacy among struggling students
2 Intervention !ntervent;on (1‘,LE) an_d Soluciones resources to | and ‘Enghs_h Language Learners. Further, the
’ Strategies increase reading skills for both English and provider will provide documented success
Spanish-speaking students. working with schools with similar student
demographics as Jessup.
The contractor will provide training, coaching, Employs evidenced-based methods that have
Guided Math ar]gl modeling fpr FK-4th grade tealchers . shown signiﬁcan’g gain; in ma_th performance.
(Math utifizing the Guided Math model - mstr'uctlonal Further, the provider will provide documented
3. Intervention strategies that are standards-based, rigorous, | success working with a similar student
Strategies) and engaging and that support each child's demographic to Jessup.
development of mathematical proficiency,
within the context of small groups.
This contractor will model strong math Master teachers and administrators with a
Harris County instruction and help @eaohers with techniques strong instructional skills; Ma§ter's degree in
4 Department of proven successful with struggling learners. content area of wqushops. Eight years or
" | Education more experience in elementary classroom and
three years experience in a campus leadership
position.
This contractor will work with campus Peer Master teachers and administrators with a
Region IV Faci!ita_tors to devgiop strong coaching strong instructional skills; Master's degree in
5 Educational strategies «_':md asms; with lesson deveiopme_ent content area of wprkshops, Eight years or
' Service Center and modeling to assist PF's as they work with | more experience in elementary classroom and
math teachers to improve instruction. three years experience in a campus leadership
position.
The contractor will tutor individual students on | Bachelor's degree in education; Master's
External evenings and Saturdays, including at preferred; All tutors will be thoroughly screened
6. | Tutoring apartment complexes anc_i other convenier}t and are constantly evaluated for effectiveness.
' Provider locations for students, to improve academic
performance in challenging content areas and
work to eliminate past academic deficiencies.
The external evaluator will provide formative Experience evaluating programs with
External and summative monitloring of the effectiveness | numerous activities and the ability to analyze
7. Evaluator of the Early Intervention for Success program | and share useful data to the grant
activities, create protocols for collecting data, implementation team,.
and identify problems with implementation,
Response to The RTI expert will prov?d‘e training to the Expgrience §mplementin‘g RTI strategies and
8. | Intervention Jessup staff on the multi-tiered ‘approac‘h far yielding positive reslults in schools with similar
' (RTI) Expert providing support to students with learning and | student demographics as Jessup.
behavioral challenges.
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. Schedule #14—Management Plan (cont.)

County-district number or vendor ID: 101-617 [ Amendment # (for amendments only):

Part 3: Commitment and Succession. Describe how the campus and district will ensure that all project participants
remain committed to the project’s success. Describe your succession management strategies and how this will enable
the campus and district to deliver continuous high-quality programming when there are changes in key project
personnel, Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Pasadena 1SD is highly committed to the success of the Early Intervention for Success program. The district will form
a grant implementation team which will meet monthly to assess the effectiveness of the program initiatives and identify
areas were maodifications are needed. The team will consist of the:

Principal;

Asst. Principals;

Jessup grade-level team leads, grades PK-4;

Campus Grant Coordinator;

District Coordinator of School Improvement;

Associate Superintendent for Campus Development;
Intervention Specialists;

Instructional Specialist Math K-4;

Instructional Specialist English/Language Arts K-4; and the
District AYP/SES Coordinator.

a & & & & & & & & @

Program participant commitment: Pasadena ISD's grant management process will be campus-based and the day-
to day grant implementation will be managed by a campus-based grant coordinator. This structure will establish and
maintain program participants’ committment to the goals of the Early Intervention for Success program. The coordinator
will keep his/her "finger on the pulse” of all project activities and participants, working with the principal to make
necessary modifications when Issues arise. The implementation team will regularly review program data to ensure
morale is high and the participants are focused on implementing high-quality instruction to all students each year. The
team will look at data from quarterly surveys, focus groups, and grade-level meeting minutes and immediately work with
the principal and grant coordinator to respond to areas where maodifications are needed. Further, Jessup Elementary will
invest in every teacher through the high-quality, research-based professional development opportunites throughout the
year. Substitute teachers will be available to allow the teachers to increase their instructional knowledge through the
workshops during the school day. As an acknowledgement of their efforts to acquire and implement instructional
methods which ultimately improve student performance, teachers will have the opporutnitiy to participate in an incentive
program specifically designed for Jessup, providing financial awards to acknowledge and reward improved performance,

The principal will supervise the grant coordinator who will monitor and manage the Early Intervention for Success
program activities. The District Coordinator of School Improvement will support the principal and grant coordinator by
assuring that district resources are available and that program implementation is aligned with the district's strategic plan.
Collectively, these activities will assure the participants are committed to the success of the program.

Succession management strategies: Maintaining the continuity of program implementation is vital to the success of
the Early Intervention for Success program. Changes in key program personnel may occur over the five-year grant
period. Thus, PISD will train all staff on the key interventions which include Response to Intervention (RTI), the Balanced
Literacy approach, Leveled Literacy Intervention (LL}), Conscious Discipline, lesson modeling, review, and feedback
strategies, and Guided Math. The training will occur every year with teachers receiving training two years in a row and
new teachers added into trainings when they join the Jessup stafi. Trainings will mostly take place during the summer
and afterschool with some workshops offered during the school year. Additionally, some teachers will receive fraining to
become a trainer in the different interventions allowing Jessup to build the capacity of staff knowledgeable about
research-based, results-yielding instructional methods. if a change in key project personnel oceurs, Jessup will have the
staff on hand to conduct training for new staff members on the best practices used in the classrooms across the campus.
This will keep the instructional delivery and methods consistent with no interruption in the fidelity of implementation

practices and strategies.
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Schedule #14—Management Plan (cont.)
County-district number or vendor ID: 101-817 | Amendment # (for amendments only):

Part 4: Sustainability. What elements of your proposed project are designed to significantly increase capacity or create
a lasting change to campus culture and practices that shall be sustained after the grant period ends? How will the LEA
provide continued funding and support to sustain the reform after the grant period ends?

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point,

Pasadena Independent Schoo! District's (PISD) will assure that Jessup has a Grant Coordinator whose sole
responsibility is to support the campus’ school improvement efforts. The structure that PISD wil) build to support the
campus-based intervention will be sustained after the grant period ends.

Increase capacity/Change campus culture: PISD's goal is to assure school improvement activities are implemented
with fidelity. PISD will build the capacity and change the culture of the campus by:

« Hiring a TEA Professional Service Provider to guide the implementation of school improvement activities;

« Hiring additional support staff (parent coordinator, two peer facilitators, two intervention specialists, one social
worker);

» Hiring six additional pre-K teachers, including one for the special education class, to expand to full-day pre-K;

« Training all staff on program requirements and school improvement activities;

s Training key staff on interventions through a “Train the Trainer" mode!;

« Creating a management process that is guided by roles and responsibilities;

« Assigning a district-paid grant compliance coordinator who will: assure the grant funds are used responsibly
according to the grant description and federal and state requirements and that the program is implemented with
fidelity; provide grant implementation training; and support and assist the grant coordinator with grant progress
reports.

« Recruiting and hiring a qualified campus-based grant coordinatar that will handle the day-to-day operational
responsibilities and coordination of school improvement activities;

« Using a grant implementation team, establishing a system of checks and balances to assure all aspects of the
school improvement program are implemented, operational, and effective. Establishing a system for modifying
program components if desired outcomes are not occurring; and

« Campus and district leadership attending and participating in consultant-led Response to Intervention (RT1)
and other grant-related training, grant orientation meetings, technical assistance meetings, and other periodic
meelings of campus grant staff, teachers, and administrators.

Continued funding and support for sustaining the Early Intervention Model: Activities implemented under the
Early Intervention for Success program at Jessup will continue beyond the grant funding period because they will
become a part of the school's new culture and infrastructure of processes and procedures. It s expected that minimally,
the following activities will occur during the grant period and will continue beyond the grant year, without additional
funding:
+ A coaching process to develop instructional leadership skills;
» A coaching process and professional development opportunities to develop classroom instructional skills and
abilities;
« Data driven instruction;
+ Instructional resources that are matched to the depth of instruction needed to respond to the TEKS-Student
Expectations;
» Engagement of parents and community members, and
= Processes and procedures for standardized assessments for reading and math.
Activities that will require continued funding will include:
« 15 positions hired under this grant program, and
« Additional student educational opportunities, such as tutorial and after-school enrichment initiatives.
The program components needing continued funding beyond the grant year are activities and positions that are
aligned to the district's long-range strategic plan. Thus, it is expected that if the program components have resulted in
significant improvement, the district will continue them.
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Texas Education Agency B _ Standard Application Sysiem (SAS)
Schedule #15—Project Evaluation .

County-district number or vendor ID; 101-817 | Amendment # (for amendments only):

Part 1: Establishing Performance Measures. Describe the processes used fo establish challenging yet attainable
performance measures that will result in substantially improved student achievement and the campus’ ability to exit
lowest-performing status. Respense is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

in order to establish challenging, attainable performance measures for the Early Intervention for Success program,
Jessup's team identified the critical areas needing improvement and began the process of setting realistic goals for
student achievement, in multiple areas, over time. More specific processes will be defined during year one of the project
as Jessup works with the grant implementation team, a Professional Service Provider {(PSP), and an external evaluator
to finalize performance measures. The initial process involved working collaboratively with campus and administrative
staff to; identify discrepancies between current and desired outcomes; set and prioritize goals to help close achievement
gaps; and develop improvement and manitoring strategies aimed at accomplishing the established goals. Performance
Measures in the following areas are being considered, along with other, required measures:
» improvement in school readiness (Indicators, levels TBD)
» Increase in number of students reading on grade ievel by 3 grade (WRAP Assessment, Running Records,
Texas School Ready! (TSR) CIRCLE assessments, and |-Station reports, and/or other measures TBD)
» Increase in student mastery (level TBD) of targeted math skills — computation, fact fuency, solving of word
problems (TSR CIRCLE assessments, Curriculum-based Assassments-CBAs and/or other measures TBD)
= Improvement in student achievement on STAAR - reading, writing, and math (Indicators TBD)
» Decrease in achievement gaps between subgroups on STAAR - reading, writing, and math {Indicators TBD)
« Fewer office referrals (Measures TBD)

s Improved attendance rates (Measures TBD)
+ Improvement on Conscious Discipline Rubric Measures and Benchmark of Quality Assessment {Indicators TBD)
+ Increased parental/community engagementfiinvolvement with school activities {indicators/Measures TBD)

Part 2: Data Collection. Describe the processes for collecting data at a detailed level to inform effectiveness of each
intervention. Data at a detailed level would include examples such as: participation rates at the activity-level, dosage
rates of an intervention per student, teacher practice ohserved rates at the targeted strategy-level, or academic outcome
data at the activity-level per student. Respaonse is limited to space provided, front side only. Use Arial font, no smaller
than 10 point.

Frocesses for collecting data at a detailed level will be developed and refined during the first year of grant
implementation. The grant implementation team will work with & PSP and an external evaluator to determine the best
data collection methods for effective evaluation of each intervention and o collect the data needed. Data collection
processes for both instructional and behavioral interventions will be based on muitiple success indicators. Qualitative
and quantitative process performance measures will be documented on an ongoing basis through: meeting minutes,
checklists, sign-in sheets, observation notes, focus group data, and surveys. Qualitative and quantitative outcome
performance measures will be evaluated based on student learning and behavioral cutcomes, student improvement
rates over time, and movement of students between levels of instruction/intervention. Some data collection methods will
include: pre-post comparisons of student achievement; trend analysis of student assessments and campus/district
summalive assessment reports; and interviews and/for focus groups and surveys. One example of the planned
interventions, along with the expected detailed-level data is provided below; however, the processes and some data sets
may change as the implementation team and external evaluator work together to further refine evaluation processes;

Leveled Literacy intervention (LLI) will be implemented in grades K-2 to provide at-risk students with targeted, small-
group instruction. Data sets at a detailed level that are expected to be collected/analyzed include: number and grade
level of students identified as at-risk in reading; demographic characteristics of identified students; number of identified
students who participate in LLI, actual number of LLI instructional hours received; results of monthly 1-station reports;
and resuits of Writing and Reading Assessment Profile (WRAP} over time, Data sets for LL| participants will be
compared to other students’ results in a randomized controlled trial utilizing 2 mixed-methods design, including both
guantitative and qualitative data. Jessup LLI participants’ data will be analyzed over time to gauge movement between
needed instructional levels and to measure progress towards reaching established benchmarks/milestones. Jessup’s LLI
participants' attendance, actual hours of LLI participation, teacher and intervention specialist characteristics (experience,
training, observational notes, etc.) will also be compared within the LLI treatment groups to measure various contributing

factors {o success/effectiveness. Similarly detailed data sets will be collected for each major intervention being planned.
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Texas Education Agency Standard Application System (SAS)

- Schedule #15—Project Evaluation (cont.)
County-district number or vendor |D; 101-817 | Amendment # (for amendments only):
Part 3: Assessing effectiveness of interventions. Describe the processes and staff responsible for assessing the
effectiveness of program activities and interventions on an ongoing basis. How are problems with project delivery to be
identified and corrected throughout the project?
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point

Until the final evaluation plan is established in coordination with the grant implementation team {GIT) and externa!
evaluation team, the specific processes and staff responsible for assessing the effectiveness of program activities and
interventions on an ongoing (formative) basis are subject to change. Formative assessment of planned interventions will
focus on monitoring both the processes of implementation and the outcomes of each intervention to ensure that they are
being executed with fidelity and according to established timelines. Overall, the GIT will be responsible for defining and
refining research questions and assessing the effectiveness of individual program activities and interventions.
Subgroups of that team will be responsible for various areas within their individual scope of responsibility or expertise.
The GIT, in coordination with the external evaluation team, will create a map of the stages of data collection and analysis
for ongoing assessment within each key intervention. The GIT will be responsible for assigning responsibilities and
timelines to each stage of collection and analysis and will work collaboratively to develop formative assessment
protocols for each key intervention. Formative evaluation maps will include the types of formative data to be collected,
the time pericds at which that data should be collected and analyzed, and who will be responsible for data collection. In
addition to collecting the data, the responsibilities of the staff assigned to the ongoing assessment pracess will include:
facilitating discussions of the data collected and the external evaluation team’s analysis of that data; identifying potential
problems with program delivery; and facilitating the process for addressing identified problems, including determining
with whom the data should be shared, how it should be shared, and what changes, if any, should be made to project
delivery. When problems are identified, the GIT, along with the external evaluation team, will provide guidance in
addressing the problems. Meetings with the appropriate staff will be held and action plans will be developed to determine
the most effective corrections/changes to be made. An example of a farmative assessment plan for one of the key
interventions Is provided in the table below. Similar assessment charts/maps will be developed for each key intervention

=Critical i ! :
: onsi
. ata:Coll
Academic Leveled Literacy | Effect of LLI Pre/Post Beginning of Classroom
Performance/lmprave | Intervention instruction on comparisons of | school year teachers,
the Instructional (LLI) struggling student {Sept); Middle of | Intervention
Program readers achievementon | school year Specialists,
universal (Jan); and End External
literacy of school year Evaluation team
assessments (May)
Observational Campus
Fidelity of Data from data will be administrators,
Implementation | independent collected once Peer facilitators,
observations each nine External
utilizing weeks evaluation team
observational
tool for Teacher survey | External
assessing data will be evaluation team
teachers’ LLI collected three
instructional times a year
practices; Data | {Sept, Jan, May)
from teacher
surveys and Teacher focus External
focus groups to | group data will evaluation team
obtain feedback | be collected
from teachers twice a year
and observers {Nov, May)
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Texas Education Agency Standard Application System (SAS)
_Schedule #16—Responses to Statutory Requirements

County-district number or vendor ID: 101-917 [ Amendment # (for amendments only):
Statutory Requirement 1: Describe your rigorous review process used o select highest-quality and best-fit external
providers for your project. Include processes to:

» Identify a reasonably sized pool of prospective external providers

» Assess level of experience in delivering the work

» Determine a history of prior success,; consistent strong results in similar projects

» Conduct a risk-assessment related to contracting

 Execute final selection and procurement
Respense is limited {o space provided, front side only. Use Arial font, no smaller than 10 point.

Pasadena Independent School District (PISD) selected external providers who use effective technigues and methods
to improve academic achievement and address the critical needs of the students attending Jessup Elementary School.
Further, the external providers have corresponding research to support the success of their methods and have
experience working with student populations similar to Jessup Elementary.

Pool of prospective external providers — Jessup Elementary staff members worked with district staff to identify
external providers for each area of focus — reading, math, and social-emotional/behavior management. Pasadena ISD
released a scope of work to the external providers and the public to accept proposals for providing the services and to
receive a pool of prospective providers. Based on a review of their proposals, which include their methods and the
success rates of the intervention proposed, the external providers most qualified and able to address the issues of
concern were selected.

Prior success and level of experience — Previous success was important to the Jessup grant implementation team
when selecting an external provider with the knowledge, experience, and success in implementing interventions for
schools with a similar student demographic as Jessup. With the help of the District Coordinator of School Improvement
and the curriculum and instruction department, team members contacted school districts with prior experience using the
specific provider to obtain their feedback on the resources, training, and support. As the feedback was collected, findings
were shared with the team for consideration. Additionally, some of the external providers participated in a small, one-
school pilot of their services at other campuses within the district. The outcomes from the pilot and the feedback from
other school districts using the external provider were weighed heavily when selecting the appropriate external providers
to train Jessup staff,

Risk-assessment related to contracting — The principal and grant coordinator screened external provider
proposals for services proposed and cost of services. External providers, whose proposals were responsive to the scope
of work, were interviewed by the campus principal and the Jessup implementation team. The team used the following
questions to guide their decision on the risks associated with contracting with a selected provider:

» What is the scope of the contracted service?

s \What are the potential risks associated with the contracted service?
» What is the likelihood that the risk will happen?

» What is the severity of the identified risk?

« What opportunities will be missed if the service is not done?

If answers to the questions resulted in a response that triggered concern, the team discussed the issues surrounding
the question and considered the “pros and cons” of moving forward with the contractor in spite of identified risks or made
a decision to search for a provider with fewer risks,

Final selection and procurement - Once the grant Notice of Award is received, Jessup will follow the district
guidelines regarding purchasing and procurement to secure a final contract between the district and the external
providers identified during the planning process by the grant implementation team. The grant coordinator will work with
the principal and the Purchasing Department to follow the district policy regarding contracts and follow the contract
process, which includes a review of all contracts by the general counsel and the approval of the board of trustees.

As Jessup identifies other experts in the various areas of need targeted by the Early Intervention for Success
program, the grant coordinator will follow the same rigorous review process to identify additional providers, as
necessary.
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Texas Education Agency Standard Application System (SAS)
Sc:hedule #1 S—Responses to Statutory Reqwrements {con £

County—dlstnctnumber or vendor ID; 101-917 | Amendment # (for amendments only):

Statutory Requirement 2: External Provider Oversight. Describe your rigorous and ongoing process to provide
oversight to external providers to ensure their continued quality and success in meeting project deliverables. Include in
the description:

« Proposed schedule to regularly review external provider performance

» Campus/district personnel responsible for oversight and management of providers

» Process/instruments used to measure and monitor success of providers

e Corrective actions or additional supparts utilized to improve provider performance

« Criteria/sequence of actions to be taken to remove/replace a low performing provider
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

For professional development of the staff at Jessup Elementary, several external providers will conduct workshops at
the school and the district's professional development center. In addition to the professional development trainers,
Jessup will also contract with a TEA Professional Service Provider (PSP) to guide the school through the implementation
process of the grant and an external evaluator to conduct the overall evaluation of the grant activites and participants.

Pasadena |SD will establish the following protocol to provide ongoing oversight and ensure quality and success of
gach provider through the duration of the program.

Personnel responsible for reqular review: The grant coordinator will conduct monthly reviews of the professional
development delivered by each external provider. For providers presenting less frequently, the review will occur 30 days
after the workshop or coaching session. Monthly, the grant coordinator will conference with the PSP and the external
evaluator to assess the provider's performance, receive comments regarding program implementation, and offer
feedback for improvement or success.

Process/instruments used: Data on external provider performance will include surveys from workshops and
observations by the grant coordinator, Members of the implementation team will have the opportunity to attend
workshaps to view the provider's presentation. The grant coordinator will collect classroom student performance data
refated to interventions modeled by the providers. Additionally, the grant coordinator will conference with all external
providers at least every two months,

Corrective actions or supports: The grant coordinator will review the documentation monthly for any red flags.
When issues arise, the grant coordinator will address the areas needing improvement with the external provider in a
meeting. The grant coordinator will provide suggestions for improvement and establish benchmarks for improvement. A
reasonable timeframe for the provider to achieve the benchmarks established will be set by the grant coordinator and
external provider,

Removal/replacement: After meeting with the external provider, the grant coordinator will abserve the provider for
improvement. If the provider does not show improvement through meeting the set benchmarks, the grant coordinator will
present the documentation to the implementation team for review with a recommendation of terminating the contract,
The team will discuss the issues and consider terminating the contract. After reviewing the documentation, the team will
decide if the provider's contract will be terminated.
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Texas Education Agency Standard Applacatlon System (SAS)

. Schedule #1 BwResponses to Statutory Requ&rements (cont )
County-dlstnct number or vendor [D:; 101-817 I Amendment # (for amendments only):
Statutory Requirement 3: Pre-implementation Year. List and describe primary activities planned for the Planning/
Pre-Implementation period in the grant to occur from January 1, 2016-July 31, 2018. These activities shall be designed
to prepare the district and campus for stronger full Implementation than would be possible without Pre-Implementation.
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.
Hire key staff members (Campus-based grant coordinator, teachers, teacher aides, intervention specialists,
1. parent coordinator, social worker, peer facilitators, and a grant secretary).
Provide information sessions for staff, parents, and community members to explain the TTIPS grant
2 requirements, the Early Learning Intervention model, Jessup's Early Intervention for Success program, the
) proposed implementation schedule, and all proposed activities, program goals, objectives, and anticipated
outcomes,
Purchase supplies and materials needed to facilitate readiness for full implementation of all strategies the first
3. day of school in August, 20186.
Develop and negotiate contracts with external providers to conduct pre-implementation and year 1
4. professional development worksheps, finalize schedules for workshop implementation.
Initiate contract with TEA Professional Service Provider (PSP) to assist the campus team with grant
5. implementation.
6 Initiate contract with external evaluator to finalize evaluation processes.
Work with PSP and external evaluator to establish “rigorous, attainable, and aligned” performance targets for
7. ongoing and summative project evaluation.
8 Establish goals and doliar amounts for the teacher incentive plan.
Provide staff with initial training in the areas of effective instructional technigques through Conscious Discipling,
9. Guided Math, Balanced Literacy, Leveled Literacy Intervention/Soluciones and Response to Intervention {RTI},
including attendance at the national RT| conference.
10 The district pre-K specialist will prepare training schedule for the pre-K cohort that will start August, 20186,
The campus administration team will conduct two walkthroughs each nine weeks for all Jessup teachers
. during the Spring semester to identify struggling teachers requiring coaching.
12.
13.
14.
15.
16.
17.
18.
19.
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Texas Education Agency _ Standard Application System (SAS)_

.County-dlstrzct number or verador iD ‘!01 917 | Amendment# (for amendments only):

Statutory Requirement 4: Coordinated and Integrated Efforts. Describe any ongoing, existing efforts that are similar
or related to the planned project. How will you coordinate efforts to maximize effectiveness of grant funds?
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

For the past two years, Jessup Elementary has been involved in ongoing efforts to assess and improve student
performance. As part of those efforts, several interventions have been piloted or implemented on a limited basis due to
budget constraints. With funds provided through Jessup’s proposed TTIPS project (Early Intervention for Success), full
implementation of several, evidence-based interventions will be supported and provide comprehensive and targeted
response to the specific needs identified through Jessup's recent data analysis and needs assessment. While many of
the existing efforts in place at Jessup are similar to individual parts of the planned project, the Early Intervention for
Success program represents Jessup’s first attempt to fully coordinate and integrate a system across grade levels that
addresses the key areas in need of imrprovement and expands the school's capacity to provide a larger number of
students with a mare comprehensive array of early learning and other educational opportunities and services. All
relevant materials, supplies, facilities, and expertise that are part of similar, existing efforts will be fully integrated into the
expansion and enhancements proposed through this project in order to maximize the effectiveness of grant funds and
will supplement, not supplant what the school district is currently able to do in regards to comprehensive school-wide
improvement.

Existing School Readiness, Instructional Deficiency, and Parental/Community Involvement improvement efforts
that will be coordinated and integrated into the Early Intervention for Success program include:

« Existing half-day pre-K classes (2 educationally disadvantaged and 2 bilingual) will be expanded and enhanced
to include 4 full-day educationally disadvantaged pre-K classes, 4 full-day bilingual pre-K classes, and 1
Preschool Programs for Children with Disabilities (PPCD) pre-K class. The use of the Opening the World of
L.earning (OWL) curriculum, |-station early reading, and other Guided Reading rotation models will be integrated
and coordinated with additional curriculum and instruction to specifically target struggling students, including
Leveled Literacy Intervention, Waterford Early Reading, and Esperanza, and Estrellita (for bilingual reading
intervention).

« Existing early literacy and numeracy instruction, including limited implementation of Response to Intervention,
Balanced Literacy, Leveled Literacy Intervention (LLI)/Soluciones, Guided Math, DreamBox, |-station, and
Planned Intervention and Enrichment (PIE) time will be expanded and enhanced to full implementation of the
Response to Intervention (RTI) model for grades PK-4'™, to include delivery and evaluation of universal
assessments in reading and math upon enroliment, identification of potential risk categories and factors for
struggling students, and implementation of appropriate interventions to address and correct potential
weaknesses or skills deficiencies; full implementation of Leveled Literacy Intervention (LL1} and Soluciones
(Spanish version) to assess, analyze, and provide reading instructional intervention for students in grades K-2n:
full implementation of Guided Math model in grades PK-4', to include flexible small groups that allow students to
work in their zone of proximal development, activities that tap into students’ individual learning styles,
differentiated instruction, scaffolded conversations and intensive questioning; and full implementation of
structured, targeted utilization of Planned Intervention and Enrichment (PIE) time for students in grades PK-4t,

» Existing professional development for teachers including foundational Response to Intervention (RTI) and
Conscious Discipline training will be enhanced and expanded through full implementation of comprehensive
professional development for all Jessup teachers and staff, including — Texas School Ready! (TSR) courses for
Pre-K teachers; full-scale Conscious Discipline training; Leveled Literacy Intervention training; Response to
Intervention (RTI) training; and Guided Math training.

» Existing partnerships with area apartment complexes and community service providers will be expanded and
enhanced utilizing activities, events, workshops, and other strategies that are part of the Conscious Discipling,
RTI, LLI, and Guided Math models.
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Texas Education Agency Standard Applicatlon System (SAS)

Schedule #1 E«wResponses to Statutory Requsrements (cont )

County distnct-number or vendor ID: 101-817 | Amendment#(for amendments only):

Statutory Requirement 5: Principal Replacement

Applicants proposing a TRANSFORMATION, EARLY LEARNING or TURNAROUND mode! must replace the principal
who led the school prior to the commencement of the model. Specifically, for Cycle 4 implementation, the principal’s
first year at the applicant organization must have began at or during school year 2014-2015. The principal may
not have been principat of the applicant organization prior to school year 2614-2015. These applicants shall
respond to the prompts in the table below.

Applicants not proposing a Transformation, Early Learning or Turnaround model, shall indicate below with "N/A".
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Name of principal who will be
in place through the Ryan Pavone
implementation of the modsl:

Hire date, or anticipated hire
date of the principal who will
be in place for

implementation of the model;

January 20, 2015
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Texas Education Agency Standard Applscatlon System (SAS)__

::_Schedule #16—-Responses to Statutory Reqmrements (cont )

COUHW-—dIS’ErICt number or vendor 1D 101-917 | Amendment # (for amendments only):
Statutory Requirement 6: Rural LEA Flexibility

Rural LEA Applicants proposing a TRANSFORMATION or TURNAROUND model have the option to propose a
modification to one element of the model. If proposing to modify one element of the model under the Rural LEA
Flexibility option, please respond to the prompts in the table below.

Applicants not proposing a modification/ not eligible to propose a modification shall indicate below with "N/A”.
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Element in the model N/A

selected for modification:

Description of the

madification: NIA

How intent of the original N/A

element remains/will be met:
e e  ForTEA UseOnly .-
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 Schedule #16—Responses to Statutory Requrements (cont)

Texas Education_ Agency . Standard Application S_ys_terr_z (SAS)_

County-district number of vendor ID; 101-817 | Amendment # (for amendments o'r't.I.y):.

Statutory Requirement 7: Evaluation Systems for Teachers and Principals, accounting for student growth
Applicants proposing 2a TRANSFORMATION, TEXAS STATE-DESIGN, or EARLY LEARNING model must use a
rigorous, transparent, and equitable evaluation system that takes into account student growth as a significant factor.
Please review the description of requirements of the evaluation systems under these models in Schedule #2 Provisions
and Assurances.

These applicants shall respond to the prompts in the table below.

Applicants not proposing a Transformation, Texas State-Design or Early Learning mode! shall indicate below with “N/A”.
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Jessup Elementary will use the Texas Teacher Evaluation and Support System (T~
TESS) and the Texas Principal Evaluation and Support System (T-PESS) as the
evaluation system to help teachers and principals develop into strong campus and
instructional staff members,

The data sources used to measure student growth for principals include Indices of
State Accountability System, attendance, literacy measures, district-wide assessments,
and student surveys. The percentage used for the principal evaluation system varies
based on length of time as a principal at their current campus. The percentage ranges
from 0% for a principal with 0 years to 20% for a principal with two or more years of
experience as a principal on the campus.

For the teacher evaluation system, student growth accounts for 20% of the overall
rating. The data sources for the teacher evaluation system include student learning
objectives, portfolios, and district level pre- and post-tests.

Describe the data sources for
student growth accounted for
in the teacher and principal
evaluation system. Include
how student growth is
weighted in evaluation:

The goal of the evaluation system is to promote growth. Thus, teachers will submit a
self-assessment and set a development plan. Each teacher will receive eight
walkthroughs per year. Observations wiil be at least 15 minutes and may include
Describe how the evaluation | videotaping. With each observation, the assessing administrator will hold a conference

system design includes with the teacher at least once per nine weeks to reflect on this observation and provide
multiple observation-based feedback. Further, teachers will keep an electronic portfolio with all certificates from
assessments and ongoing attendance at professional development workshops.

collections of professional Administrators will have a pre-evaluation conference, mid-year conference, and end-
practice; of-year conference. During the conferences, principals will complete a self-assessment,

set goals and track progress towards the goals. Principals and assistant principals will
also keep documentation of their workshop attendance in an electronic portfolio and
present the documentation to their assessor during their reflection conferences.

Describe how the evaluation The T-TESS and the T-PESS were piloted by approximately 60 school districts
system was developed with during the 2014-15 school year. Viewed as a rigorous evaluation that the entire state will
teacher and principal eventually use, the district leadership and the Jessup principal agreed it was an effective
involvement; tool to use during the Early Intervention for Success program.
oo ForTEAUseOnly o
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Texas Education Agency o I Stan_dardApp!ication System (SAS)
Schedule #16—Responses to Statutory Requirements (con

County-district number or \}éndor ID: 101-817 | Amendment # (for amendments only):

Statutory Requirement 8: Ecducator Reward and Removal

Applicants proposing 2 TRANSFORMATION, TEXAS STATE-DESIGN, or EARLY LEARNING model must have
protocols to identify and reward school leaders, {eachers, and other staff who have Increased student achievement; and
identify/remove those who have not improved their professional practice. Please review the description of requirements
for educator reward and removal under these models in Schedule #2 Provisions and Assurances.

These applicants shall respond to the prompts in the table below.

Applicants not proposing a Transformation, Texas State-Design or Early Learning model shall indicate below with “N/A”.
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

A reward system, designed to not only improve student achievernent, but boost
teacher morale as well, will include the identification for teachers of progressive steps to
reaching goals. This process will provide teachers with concrete and ongoing goals,
along a continuum of improvement, rather than simply improving student achievement
on one particular assessment.

Jessup Elementary will provide financial incentive awards to teachers and staff
whose students meet established academic performance goals. Teachers will receive
incentives based on student achievement fowards meeting benchmark scores on the
lowa Test of Basic Skills/Logramos {Grades K-2), STAAR results (Grades 3 and 4), and
for pre-K teachers, Jessup will use performance on the Texas School Ready! Child
Progress Monitoring assessments. Teachers will also be required to complete selected
staff development trainings in order to be eligible for financial incentives. The
administrative team will work to set ambitious yet attainable goals for improvement in
student achievement on each selected assessment. When the goals are achieved,
teachers will receive financial incentives and/or professional development opportunities
as recognition for accomplishment.

Describe the rewards
available far educators who
have increased student
achievement in implementing
the model:

Teachers who are struggling will have the opportunity to improve. When a struggling
teacher is identified, Peer Facilitators will provide support through coaching, including
videotaping, with reflection and observations of master teachers at the campus and at
other successful campuses within the district. Additionally, district instructional
Specialists will provide support to struggling teachers and their grade level teams, as
needed.

If the interventions are unsuccessful, the teacher will be placed on a growth plan to
ensure efforts are made to improve their instructional methods.

Describe
protocols/interventions to
suppart teachers who are
struggling to improve
professional practice:

Jessup administrators will strive to support and provide interventions for struggling
staff. However, if interventions do not lead to improvement, a teacher's contract may be
terminated or not considered for renewal.

Great care will be taken to ensure the following interventions have been provided for
the struggling teacher:

Describe the criteria « Multiple observations with supporting documentation;

established for educator « Reflective conferences with supporting documentation;
removal: o Observation of master teachers in the same grade level; and
= Assistance from the Peer Facilitator through coaching, and modeling.

If the teacher's instruction does not improve after receiving the interventions, the
principal will compile all appropriate documentation and present the information to
human resources with the recommendation to remove the teacher from his/her

assignment or to be placed on non-renewal or terminated status.
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. . schedule #16—Responses to Statutory Requirements (cont.) o
Countywdtstrnct number or vendor 1D; 101-917 | Amendment#(for amendments only)
Statutory Reqmrement 9: Non-Academic/Social-Emotional Supports for Students

Applicants proposmg a TEXAS STATE-DESIGN, TURNAROUND, or WHOLE SCHOOL REFORM model must include
comprehenswe provisions for appropriate non-academic supports, including social-emotional and community oriented
services.

These applicants shall list and describe the non-academic, social-emotional, and community-oriented services that will
be provided to students in the space below.

Applicants not proposing a Texas State-Design, Turnaround, or Whole School Reform shall indicate below with "N/A”.
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

N/A
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ff__-.gSchedule #1 GmRespenses to Statutory Reqwrements (cont )

..County district number or vendor ID; 101-917 | Amendment # (for amendments only)

Statutory Requirement 10: Developing an Early College school-wide strategy

Applicants proposing a TEXAS STATE-DESIGN model must deliver a comprehensive school improvement strategy,
implemented for all students in the school, which is consistent with the Texas concept for developing an Early College
High School (ECHS). Please review the description of the Texas state-design model in Schedule #2 Provisions and
Assurances.

These applicants shall respond to the promgpts in the table below. Applicants not proposing a Texas State-Design model
shall indicate below with “N/A”.

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Identify the IHE partner in
place for the early college
high school development and
implementation, Include the N/A
titlefrole of the IHE primary
point of contact, and
essential agreements
reached at this point:

Propose an Exemplar Early
College High Schoal partner
campus in place to serve as
the demonstration site/model | N/A
school. Explain why this
school is an good partner for
your development:

Describe the sustainable
source of funds or fee waiver
plan that will enable students
to access college courses, N/A
TSi assessments, textbooks
and college fees; without cost
to the student;
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- :Schedule #1 GmResponses to Statutory Reqmrements (cont )

'County-dlstrlct number or véndor ID: 101-917 | Amendment # (for amerzdments only)

Statutory Requirement 11: Developing an Early College school-wide strategy (continued)

Applicants proposing a TEXAS STATE-DESIGN model must deliver a comprehensive school improvement strategy,
implemented for all students in the school, which is consistent with the Texas concept for developing an Early College
High School (ECHS). Piease review the description of the Texas state-design model in Schedule #2 Provisions and
Assurances.

These applicants shall respond to the prompts in the table below. Applicants not proposing a Texas State-Design model
shall indicate below with "N/A".

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Describe the processes the
LEA/campus will take to build
the number of college
courses available to students
to gain during high schoolto | N/A
a minimum of six (6) by the
start of the 2016-2017 to sixty
(60) by the start of 2017-2018

school year:
Cleoonlin s e e . For TEA Use Only .
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~ Schedule #16—Responses to Statutory Requirements (cont.) -

County dlstract number or vendor 1D; 101-917 | Amendment#(for amendments only):
Statutory Requirement 12: Developing an Early College school-wide strategy (continued)

Applicants proposing a TEXAS STATE-DESIGN model must deliver a comprehensive school improvement strategy,
implemented for all students in the school, which is consistent with the Texas concept for developing an Early College
High School (ECHS). Please review the description of the Texas state-design model in Schedule #2 Provisions and
Assurances.

These applicants shall respond to the prompts in the table below. Applicants not proposing a Texas State-Design model
shall indicate below with “N/A".

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Describe the academic,
social, college readiness and
college access services that
will be in place by Fall 2018, N/A
to support student success in
college-level coursework and
continued post-secondary
education pursuits:
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Standard Application System (SAS)

;fScheduIe #1 B—Responses to Statutory Requzrements (cont )

.County-dlsirlct number or vendor {D: 101-817

| Amendment # (for amendments on!y)

Statutory Requirement 13: High-quality preschool programming

Applicants proposing the EARLY LEARNING INTERVENTION maodel must deliver a preschool program that meets the
definition included in program federal requirements and is integrated in a campus-wide schoo! improvement model,
Please review the description of requirements under the Early Learning intervention model in Schedule #2 Provisions

and Assurances.

Response is limited to space provided, front side only. Use Arial foni, no smaller than 10 point,

Describe the schedule and
staffing pattern for the full-
day preschool that will meet
standards for high
gualification of staff, required
child-to-staff ratios, required
class size limitations and
comparable staff salaries.

Indicate if the campus will
partner with community-
based provider to deliver the
preschool,

The expansion of the pre-K program at Jessup Elementary will include:
9 full-day pre-K classes that will meet 7:15am-2:15pm Mon-Fri. A child-to-staff
instructional ratio of no more than 10 to 1 will be maintained at all times, with class sizes
of no more than 20, There will be @ certified teachers and 11 aides to ensure child-to-
staff ratios and class size limitations are met. All pre-K teachers will meet the standards
for high qualification of staff, including teacher certification with a bachelor's degree in
early childhood education or a bachelor's degree with a state-approved alternative
pathway for early childhood certification. Pre-K teachers will be paid based on the same
staff salary schedule as all elementary teachers across the district,

The campus will not partner with community-based provider to deliver pre-K
program.

Describe how the preschool
program proposed is:
research-based; vertically
aligned in math, science,
literacy, language through the
elementary grades; and
develops socio-emotional
skills:

Research-based Program: Following the Texas Pre-K Guidelines and utilizing
Pearson Learning's Opening the World of Learning (OWL) Curriculumn, instruction in the
proposed pre-K program will center on Pearson and Gallagher's research-based
gradual release of learning model. Pre-K classes will be designed utilizing a workshop
design where the teacher gradually releases responsibility for learning to students and
includes a combination of modeling, explicit instruction, small-group work, coaching, and
independent practice. Vertically Aligned: The curriculum team in Pasadena [.5.D. has
vertically aligned all curriculum areas from pre-K to 12 grade by creating a rigorous
scope and sequence based on the Texas Pre-K Guidelines and the Texas Essential
Knowledge and Skills (TEKS). All grade levels have developed Standard Clarifications
and Year at a Glance documents as an overview of yearly curriculum progression and
assessment methods. Develops Socio-emotional Skills: All pre-K teachers will be
trained in and implement Conscious Biscipling, a social-emotional curriculum that aides
teachers in implementing a comprehensive classroom management system. Conscious
Discipline helps students learn to self-regulate their behavior and supports learning by
teaching specific behaviors which help children interact and respond to others.

Describe the student
assessment data that will be
examined for the preschool
and kindergarten classes that
inform continuous
improvement and next-grade
readiness:

Student assessment data sets that will be examined include: Academic Assessment
data: 1) The Texas School Ready! (TSR) child progress and monitoring and reporting
tools, including the CIRCLE Assessment System; 2) Writing and Reading Assessment
Profile (WRAP), 3) The |-Station Early Reading Assessment and Math Assessment
(English and Spanish versions); 4) The lowa Test of Basic Skills (ITBS); 5) District—
created reading and math assessments; and Socio-Emotional Skills Development
Assessment data: 6) Conscious Discipline (CD) Rubrics and Benchmark of Quality
(BoQ) Assessments.
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Texas Education Agency Standard Application System (SAS)
i ;::'-:_Schedule #1 G—Responses to Statutory Reqwrements (cont ) .

'County district number or vendor ID: 101-817 | Amendment # (for amendments only):

Statutory Requirement 14: Screening and Selecting Staff

Applicants proposing a TURNAROUND model must measure the effectiveness of staff to work in the turnaround
environment. In screening all existing staff, no more than 50% may be rehired to work in the turnaround model. Please
review the description of requirements for educator screening and selecting staff under the turnaround model in
Schedule #2 Provisions and Assurances.

These applicants shall respend to the prompts in the table below. Applicants not proposing a Turnaround modei shall
indicate below with "N/A",

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 paint.

Describe process for
screening all staff that existed
prior to implementation of the N/A
turnaround madel, including
the criteria for best-fit in the
turnaround maode!:

indicate the number of
existing staff rehired for work
in the turnaround model
implementation:

N/A

Describe process for
selecting new staff, including N/A
the criteria for best-fit in the
turnaround model;

Indicate the number of new
staff hired for work in the N/A
turnaround model
implementation:

Indicate the start date for the
new turnaround

implementation staff, N/A
including rehires and new
hires:
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Schedule #16—Responses to Statutory Requirements (cont.)

County-district number or vendor ID: 101-817 | Amendment # (for amendments only):

Statutory Requiremernit 15: New Governance Structure/Turnaround Office

Applicants proposing a TURNAROUND model must adopt a new campus governance structure jn which the school may
repart to a nhew turnaround office in the LEA or SEA, hire a turnaround leader who reports to LEA executive leadership,
or enter inta a multi-year contract with the LEA for added flexibility in exchange for greater accountability. Please review
the description of requirements for new governance structure under the turnaround model in Schedule #2 Provisions and
Assurances.

These applicants shall describe the new governance structures planned in the space below. Applicants not proposing a
Turnaround mode! shall indicate below with "N/A”.

Response is limited to space provided, front side enly. Use Arial font, no smaller than 10 point.

N/A
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e - Schedule #16-—-Responses to Statutory Requlrements {cont) e

'County—dlstrlctﬂumber or vendor ID; 101-817 | Amendment # (for amendments oniy)

Statutory Requirement 16: Whole-School Reform Model Developer

Applicants proposing the WHOLE-SCHOOL REFORM model must implement an evidence-based model in partnership
with a whole-school reform mode! developer. Please review the description of requirements under the Whole-School
Reform model in Schedule #2 Provisions and Assurances.

These applicants shall respond to the prompts in the table below. Applicants not proposing a Whole-School Reform
model shall indicate below with “N/A”.

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Name the model developer
with whom you will partner to N/A
impiement the whole-school
reform:

Describe the record of
success the model developer
has shown in implementing NIA
whole-school reform
strategies:

Name and describe the
study/studies examined that
support the efficacy of the
model selected.

Include information about the
study’s sample size and
multi-site sampling. N/A

include key findings showing
impact on student
achievement.

Additionally, provide citations
for the study publications:
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Texas Education Agency Standard Appllcation System {SAS)
Schedule M GmResponses to Statutory Requwements (cont )

County-dlstrlct number or vendor 1D: 101-817 | Amendment # (for armendments only):
Statutory Requirement 17: Operations under a Charter School Operator, CMO or EMO.

Applicants proposing @ RESTART model must convert or reopen the school under a charter school operator charter
management organization (CMO), or education management organization {EMO); using a rigorous review process to
select a provider who will restart the organization. Piease review the description of requirements under the Restart
model in Schedule #2 Provisions and Assurances,

in the space below, these applicants shall describe the rigorous process to be used to select the restart organization;
criteria used for selection; timeline for provider selection; and anticipated date for school reopening/conversion.
Applicants not propesing a Restart model shall indicate below with "N/A”.

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

NIA
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-15__':: Schedu%e #1 G—Responses to Statutory Requlrements (cont ) T
Countyndtstr:ct number or vendor ID: 101-817 | Amendment # (for amendments cmEy)
Statutory Requirement 18: Enroliment in higher achieving schools
Applicants proposing a CLOSURE mode! must enroll students who attended the school a higher achieving school within
reasonable proximity to the closed school.
These applicants shall describe the processes, key activities, and timeline they will undertake within one year in order to
transition students to higher achieving school in the space below. Applicants not proposing a Closure modet shall
indicate below with *N/A".
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.
N/A
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County»dlstnct number or vendor 1D: 101-917 | Amendment # (for amendments only):

TEA Program Requirement 1: interventions to meet Model Requirements and Timeline

Critical Success Factors are the key research-based focus areas, aligned with the statutory requirements of this
program, under which school improvement initiatives shall be planned. Research provides evidence that effort and
investment in these focus areas is most impactful to achieve continuous school improvement.

Academic Performance is the foundational Critical Success Factor. Through gains in Critical Success Factors of teacher
quality, effective leadership, data-driven instructional decisions, productive community and parent involvement, efficient
use of learning time, and maintaining a positive school climate, campuses can increase academic performance for all
students.

List the most important areas in which the campus will achieve increased academic perfermance through an improved
instructional program through this grant.

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Critical Success

Factor: Academic Performance/improve the Instructional Program

Period for

Planned Intervention .
Implementation

Expansion and enhancement of existing Jessup Elementary Pre-K program — Offer eight
full-day (7 hour) pre-K classes (4 bilingual, 4 educationally disadvantaged), expanding
capacity from 80 students to 160 students and increasing pre-K instructional hours from 3.5 | & Year2 [ Year5
to 7 per day. Offer one PPCD (Preschool Programs for Children with Disabilities) half-day & Year3

class, expanding Jessup’s PPCD capacity from 0 students to 20 and PPCD instructional

1. | hours from 0 to 3.5 per day — implement the Response to Intervention (RTI) model, Pearson
Learning's research-based Opening the World {o Learning (OWL) curriculum, and the Texas
School Ready! (TSR) child progress monitoring and reporting tools (CIRCLE Assessment
System), supplementary lessons (CIRCLE Activity Collection). Implement structured pre-K
teacher planning time across the grade level and vertically between pre-K and Kindergarten
and 18— 4" grade teachers — Utilize Professional Learning Community (PLC) model.

[ Year1 Year 4

Hiring of additional campus staff who will focus on implementation of intervention strategies: B Year1! [J Yeard
2 Peer Facilitators (1 bilingual), 2 intervention specialists (1 bilingual), a social worker, anda | _
parent coordinator. R Year2  []Years

O Years

Implementation of the Response to Intervention (RTI) and Balanced Literacy models:
Guided Reading instruction in pre-K—4!" grade classrooms, Waterford Early Learning
3. | Reading in grades K-1%, and Leveled Literacy Intervention (LLI) for identified struggling B Yearz [ Years
readers in grades K-2"9--Planned Intervention and Enrichment (PIE) time will be utilized to B9 Year3

provide just-in-time intervention in targeted, small-group settings.

] Yeari B Year4

Implementation of the Response to intervention (RT1) and Guided Math models in PK—4th

Year 1 Y
grade classrooms; Utilize Planned intervention and Enrichment {PIE) time fo provide just-in- L vear & vear 4

4. | time intervention in targeted, small-group settings (K-4). Bd Year2 (9 Year$
Year 3
Provide structured, ongoing, and comprehensive professional development for teachers, & Yeart Year 4
including — Grade-level and vertical instructional Focus Team meetings, pre-K Cohort
meetings/workshops; Texas Schoo! Ready! (TSR) eCircle courses for pre-K teachers and bd Year2  [dYears
5. | TSR's one-to-one, video-based coaching; Conscious Discipline training; Leveled Literacy B3 Year3

Intervention {LL1) and Soluciones (L.} Spanish-version) training; Response to Intervention
(RT}) training; Guided Math training; Struggling learner strategy sessions to include lesson
meodeling and visits to successful School Improvement Model campuses.

Pravide language-rich classroom environments PK-4'" grades through the building of

. ) L ) ; : (<] Year 1 Year 4
6 comprehensive classroom libraries including picture books, young/adolescent fiction

(historical, realistic, mystery, etc.) non-fiction, informational, and scientific texts. Utilize (9 Year2 [ Year5
guality literature in literacy lessons, as well as lessons in other subject areas. %] Year3
T EorTEAUseOnly
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' ;.-:_§Schedu|e #17——Responses to TEA Program Requwements (cont) - '

County-dlstnctnumber or vendor ID: 101-917 | Amendment # (for amendments only):

TEA Program Requirement 2: Interventions to meet Modei Requirements and Timeline {cont.)

Critical Success Factors are the key research-based focus areas, aligned with the statutory requirements of this
program, under which school improvement initiatives shall be planned. Research provides evidence that effort and
investment in these focus areas is most impactiul to achieve continuous school improvement.

List and briefly describe the interventions selected for implementation for this Critical Success Factor. Ensure that
interventions selected fulfill all statutory requirements listed in the program assurances, and support Problem Statements
and Root Causes identified through your needs assessment.

Additionally, indicate the period during the grant cycle in which the activities will be implemented.

Response is limited o space provided, front side only. Use Arial font, no smaller than 10 point.

Critical Success

Factor: Increase Teacher Quality

Planned Intervention Period for

Implementation
Increase teacher quality by addressing identified bilingual program instructional deficiencies & Year1 [ Yeard
through the hiring of a bilingual peer facilitator who wil] provide assessment and monitoring,
training, coaching, guidance, and other targeted support to both bilingual and regular & vearz  [lYears
teachers to assist with the development of strategies to work more effectively with bilingual | [ Year3
students throughout their time in the bilingual program and as they prepare for transition into
the regular classroom.

1. | Address identified instructional deficiencies in regular classrooms through the hiring of an
additional peer facilitator and two intervention specialists who will provide targeted support,
training, coaching, assessment, monitoring, and other guidance to teachers to assist them
with developing and implementing successful strategies for warking with struggling learners.
intervention specialists will also develep plans for and implement Planned Intervention and
Enrichment (PIE) time for struggling readers utilizing Leveled Literacy Intervention (LLI) and
students struggling with math utilizing Guided Math and other Response to Intervention
methods.

Increase teacher quality through coaching, collaborative planning, hook studies, and high- Year 1 Year 4
quality, job-embedded, comprehensive professional development in the areas of literacy

and numeracy instruction (LLI, Guided Math), Response to Intervention (RTI), strategies for Year2 Year 5
working with struggling learners, and English language development. Year 3

Increase teacher quality through observational walkthroughs with feedback (all grades) —
Peer Facilitators, Principal, Assistant Principals, Pre-K and other Specialists will conduct
regular walk-throughs in classrooms to observe implementation of instructional strategies bd Year2  [BdYears
and will provide feedback to teachers, develop action plans for improvement, as necessary, | [ Year3

and/or provide coaching/modeling, and training for struggling teachers.

[ Yeart B2 Year4

3. | Peer observations and grade-level cohort walkthroughs with feedback — Teachers along
with Peer Facilitators will visit successful classrooms and/or campuses to observe and then
discuss/debrief strategies observed during grade-level focus meetings;

Video-taping with reflection - Administrators will videotape a portion of teachers’ classroom
instruction and then schedule a conference to review the tape and reflect on strengths and
areas where improvement could be made,

Increase teacher quality through a systemn of rewards that encourages teachers to meet
instructional goals, provides ongoing feedback on progress towards meeting instructional _
4. | goals, and includes a structured process for reaching established goals. Year2 D3 Year5
Year 3

£ Year X Year4d
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County»dsstrlct number or vendor ID: 101-817 | Amendment # (for amendments only)

investment in these focus areas is most impactful to achieve continuous school improvement.

and Root Causes identified through your needs assessment.
Additionally, indicate the period during the grant cycle in which the activities will be implermented.
Response is limited to space provided, front side only. ise Arial font, no smaller than 10 point.

TEA Program Requirement 3: Interventions to meet Model Requirements and Timeline {cont.)
Critical Success Factors are the key research-based focus areas, aligned with the statutory requirements of this
program, under which school improvement initiatives shall be ptanned. Research provides evidence that effort and

List and briefly describe the interventions selected for implementation for this Critical Success Factor. Ensure that
interventions selected fulfill all statutory requirements listed in the program assurances, and support Problem Statements

Critical Success

Factor: Increase Leadership Effectiveness

Planned Intervention

Period for
Implementation

Increase leadership effectiveness through administrative walkthroughs with feedback -

Administrators will canduct 2 walkthroughs per nine weeks for every teacher. Each Year! g vear 4

1. | walkthrough will be at least 15 minutes to observe instructional delivery and identify any B Year2 [ Years
gaps or opportunities for instructional coaching. B Year3
Increase leadership effectiveness by identifying and building on the principal’'s leadership K Year1 [X Year4
skills through instructional leadership meetings with Associate Superintendents of Campus
Development (ASCDs) and Instructional Specialists and opportunities for district-level B vearz  BJ Years
Administrative team walk-throughs with feedback, including calibration of walk-throughs with | K Year3

o ASCDs and/or Deputy Superintendent to develop skills for addressing what is seen during

" | classroom walk-throughs — provide opportunities for role-playing of coaching a struggling
teacher, implementing strategies for empowering teachers; Videotape classroom instruction
and review and analyze with district-level administrative team; Create action plans for
developing skills that can be learned and incorporated into a leadership style; Provide
training, coaching, and opportunities for putting new skills into practice.
Increase leadership effectiveness through planned and structured visits to high-performing 0] Year1 [X Year4
schools in-district as well as out-of-district — Teams of teachers, peer facilitators, and other _ _

3 | district staff will schedule and conduct observationatiinformation gathering visits to schools | & Year2 Year$
identified as high-performing andfor who have successfully implemented a School BJ Year3
Improvement andfor Response to intervention (RT1) model.

Increase leadership effectiveness by providing training for campus administrators on writing | & yvear Year 4
and monitoring effective growth plans for teachers. Provide instructional leadership - -

4 | coaching for campus administrators. &) Year2 Year 5

& Year3
Increase |leadership effectiveness by providing comprehensive professional development for K Year1 5 Yeard
campus administrators in the areas planned for School Improvement intervention

5 implementation, including Response to Intervention (RTI), Balanced Literacy, Leveled & Year2  bdYears

" i Literacy Intervention (LLI}, Guided Math, Texas School Ready!, etc.— Provide coaching for B Year3
campus administrators on how to monitor and assess the implementation of all planned
interventions.
O Year1 O Year4

B. ] Yearz [ Years

[ Year3
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'féSchedule #1 7—-~Responses to TEA Program Requurements (cont )

County-dlstrict number or vendor 1D: 101-917 | Amendment # (for amendments only):

TEA Program Requirement 4: Interventions to meet Model Requirements and Timeline {cont.)

Critical Success Factors are the key research-based focus areas, aligned with the statutory requirements of this
program, under which school improvement initiatives shall be planned. Research provides evidence that effort and
investment in these focus areas is most impactful to achieve continuous school improvement.

List and briefly describe the interventions selected for implementation for this Critical Success Factor. Ensure that
interventions selected fulfilj all statutory requirements listed in the program assurances, and support Problem Statements
and Root Causes identified through your needs assessment.

Additionally, indicate the period during the grant cycle in which the activities will be implemented.

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Critical Success

Factor: Increase Use of Quality Data to Inform Instruction

Period for

Planned intervention Implementation

Increase the use of quality data to inform instruction by providing training, coaching, K Year1! [0 Year4
monitoring, and guidance for campus administrators, teachers, and other staff (grant
implementation team) on the disaggregation and use of data to inform instruction, including; Gd vear2 [ Year5
1. | data disaggregation (district, campus, and student level), the collection and analysis of & Year3
detailed-level data, the use of data walls, effective formative and summative assessment
measures and how to use data (qualitative and quantitative) collected from formative and
summative assessments.
Increase the use of quality data to inform instruction through continued and expanded use 1 Year & Year4
of the Professional Learning Community (PLC) mode! — Provide training, as necessary for
teachers and campus administrators on the utilization of PLCs for analyzing data, using B Yearz I Year5
data to plan together as grade level teams and across grade levels. & Year3
2.
In English/Language Arts, gather 3 and 4" grade writing samples and review as grade
level teams every 3-4 weeks; Develop rubrics for assessment of quality and utitize data
collected through this process to make decisions about writing instruction strategies,
possible instructional interventions, etc.
Increase the use of quality data to inform instruction by conducting peer observations and [ Year 1 Year4
engaging in reflection on types of teaching — To cbserve quality instruction modeled by -
3. | master teachers, Jessup staff members will observe a peer's classroom instruction and & Year2 Year5
meet as a group after the observations to discuss strengths of the instruction that can be X Year3
used in their classroom.
Utilize the Texas Accountability Intervention System (TAIS) Data Analysis Guidance and K Year1 (X Yeard
Improvement Planning Guidance to increase the use of quality data to inform instruction — =
4. | provide training, coaching, monitoring, and guidance for campus administrators, teachers, B Year2 Year 5
and other staff on the utilization of the analysis and planning processes. & Year3
I Year ] Years
5 O vear2 O Years
I O Year3
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i Schedule #1 T-mResponses to TEA Prcgram Reqwrements (cont }
County-district number or vendor 1D; 101-817 | Amendment # (for amendments only):
TEA Program Requirement 5: Interventions to meet Model Requirements and Timeline (cont.)
Critical Success Factors are the key research-based focus areas, aligned with the statutory requirements of this
program, under which school improvement initiatives shall be planned. Research provides evidence that effort and
investment in these focus areas is most impactful to achieve continuous school improvement.
List and briefly describe the interventions selected for implementation for this Critical Success Factor. Ensure that
interventions selected fulfill ali statutory requirements listed in the program assurances, and support Problem Statements
and Root Causes identified through your needs assessment.
Additionally, indicate the period during the grant cycle in which the aclivities will be implemented.
Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.
c”“?;jgﬁcess Increase Learning Time
Planned Intervention I Period for_
mplementation
Increase learning time by expanding Jessup’s Pre-K program to full-day from half-day and O] Year1 [X Year4
offering one Preschool Programs for Children with Disabilities (PPCD) class - Offer eight
1 full-day {7 hour) Pre-K classes (4 bilingual, 4 educationally disadvantaged), increasing Pre- Bd vear2 [ Year5
| Kinstructional hours from 3.5 to 7 per day. Offer one PPCD (FPreschool Programs for Year 3
Children with Disabilities) half-day class, expanding Jessup's PPCD instructional hours from
0 to 3.5 per day.
Increase learning time through full implementation of a Response to Intervention (RTI) (] Yeart [9 Yeard
model to include: Universal assessmentis in reading and math upon enrollment, early
5 identification of potential learning difficulties for students (Pre-K-4th grades), and B0 Year2 [ Years
" | implementing just-in-time, targeted instructional interventions for identified B Year3
difficulties/weaknesses; Utilize Planned Intervention and Enrichment (PIE) time to increase
learning time in those identified, targeted areas.
Increase learning time through utilization of classroom rotation models for reading and math 0] Year1 [3 Yeard
instruction, including small group learning time with Leveled Literacy Intervention (LLI) kits
3 and Guided Math strategies (providing short lessons that emphasize conceptual bd Yvear2 Year 5
* | understanding, procedural fluency, or problem solving; scaffolding lessons for teaching at B Year3
concrete level, pictorial level, and/or abstract level; providing time for re-teach, reinforcing,
and/or expanding and compacting concepts, strategies, and skills).
Increase learning time through full implementation of the Guided Math model in grades PK- 0 Year1 Year 4
4, Create fiexible small groups that allow students to work in their zone of proximal
4 development; create activities that tap into students’ individual learning styles and interests; | & Year2 [ Years
" | Provide immediate feedback and differentiated instruction through hands-on, scaffolded BJ Years
conversations and intensive guestioning; build intentional opportunities for students to talk
with their peers, ask guestions, and justify their mathematical thinking.
Increase learning time by providing extended library hours after schoo! — provide targeted 0 Yeart 5 Year4
enrichment opportunities for students that require after-school utilization of the library and
5. | increase number of books students read outside of classroom hours. X vearz [ Years
X Year3
O Year1 ] Year4
8. [ Year2 ] Years
[ Year3
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County-district number or vendor 1D: 101-817 | Amendment # (for amendments only):

TEA Program Requirement 5: Interventions to meet Model Requirements and Timeline (cont.)

Critical Success Factors are the key research-based focus areas, aligned with the statutory requirements of this
program, under which school improvement initiatives shall be planned. Research provides evidence that effort and
investment in these focus areas is most impactful to achieve continuous school improvement.

List and briefly describe the interventions selected for implementation for this Critical Success Factor. Ensure that
interventions selected fulfill all statutory requirements listed in the program assurances, and support Problem Statements
and Root Causes identified through your needs assessment.

Additionally, indicate the period during the grant cycle in which the activities will be implemented.

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Critical Success | ;. ease Parent/Community Engagement

Factor:
. Period for
Pianned Intervention Implementation
Increase parent/community engagement through full implementation of Conscious 0] Year 1 B Year 4

Discipline, including Conscious Discipline for parents which provides a comprehensive
approach for training parents to work with the school to improve their lives and the lives of R Year2 [ Year5
their children — Conduct Conscious Discipline workshops for parents on self-awareness, B Year3

brain information, developmental knowledge and useable skills necessary to create safe,
connected, problem-solving homes.

Increase parent/community engagement through implementation of the Guided Math model,

. . : : . : . [ Yeart & vYear4
including components designed to develop a community of mathematicat thinkers (routines - -
and rituals that matter) and bridge the home-school connection by facilitating Family Math el Year2 Year§

2. Nights, Family Math Carnivals, Math and Muffin Mornings, The Homework Club for Parents | & Year3
as well as a series of Test Prep Seminars for Parents.
Increase parent/community engagement through implementation of activity-driven O Year1 (3 Yeard
parent/community events, including: literacy nights, math nights, book blasts, health fairs, - _

5 | hutrition and other health-related classes. ] Year2 Year 5

> Year3
Develop partnerships with area apartment complexes and service providers to provide
tutorial services on-site at apartments.

Increase parent/community engagement through development and implementation of ] Year 1 5 Year 4
enrichment opportunities at area apartment complexes, including homework clubs,
4. | literacy/math nights/weekend events, book blasts, Reader's Theater activities and & Year2 Year5
presentations, and other literacy/numeracy/cultural enrichment activities. B Year3

] Year1 [] Year4
O Year2 {3 Years

5.
[ Year3
[ year1 O Year4

6. [ Year2 B Years
[ Year3
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- hedule #17—Responses to TEA Program Requ:rements {cont)” i

County -district number or vendor §D 101 -917 | Amendment # (for amendments only):
TEA Program Requirement 5: Interventions to meet Model Requirements and Timeline (cont.)

Critical Success Factors are the key research-based focus areas, aligned with the statutory requirements of this
program, under which school improvement initiatives shall be planned. Research provides evidence that effort and
investment in these focus areas is most impactful to achieve continuous school improvement,

List and briefly describe the interventions selected for implementation for this Critical Success Factor. Ensure that
interventions selected fulfill ali statutory requirements listed in the program assurances, and support Problem Statements
and Root Causes identified through your needs assessment.

Additionally, indicate the period during the grant cycle in which the activities will be implemented.

Response is limited to space provided, front side only. Use Arial font, no smaller than 10 point.

Critical Success

Eactor: Improve School Climate

Period for

Planned Intervention Implementation

improve school climate through full implementation of Conscious Discipline — Conscious
Discipline is a behavioral strategy that integrates classroom management strategies with
1. | social-emotional learning. The strategies use daily conflict as an opportunity to teach B Year2 [ Year5
children critical life skills by enabling adults to respond, rather than react by understanding B Yeard

both their and students' emotional inteliigence needs,

L] Year1 Bd Year4

Improve school climate through thorough evaluation of staff (teachers, administrators); 5 Year 1 Year 4
development and implementation of growth plans, as needed, replacement of staff, where _
2 | necessary. B Yvearz [ Years

& Year3

Improve school climate through the hiring of additional staff to provide support to homeroom
e . ™ . ) A K Year1 [ Year4
teachers (Peer Facilitators, Intervention Specialists) with the implementation of school
3. | improvement model’s new programs and activities B vear2  [lvears

7] Year3

Improve school climate by providing clear and detailed explanations and expectations for
Planned intervention and Enrichment (PIE) time and other school improvement _
4 | interventions (Response to Intervention, Leveled Literacy intervention, Guided Math, B vearz  [dYears
Conscious Discipline) & Year3

Bd Yeard B Year4

{2 Year1 £ Year4
{1 Year2 [ Years

5.
[ Year3
O Year1 ] Year4
5. O vYear2 [ Years
] Year3
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Texas Education Agency

‘Schedule #18—Equitable Access and Participation

County-Dlstnct Number or Vendor ID: 101-917

| Amendment number (for amendments only):

2015-2020 Texas Title | Priority Schools, Cycle 4

No Barriers
# No Barriers Students | Teachers | Others
The applicant assures that no barriers exist to equitable access and
000 participation for any groups L U »
Barrier: Gender-Specific Bias
# Strategies for Gender-Specific Bias Students | Teachers Others
Expand opportunities for historically underrepresented groups to fully
AD1 participate & ] C]
A02 | Provide staff development on eliminating gender bias 1 O ]
Ensure strategies and materials used with students do not promote = e
AG3 gender bias &
AQ4 Develop and implement a plan to eliminate existing discrimination and the ] O] O
effects of past discrimination on the basis of gender
Ensure compliance with the requirements in Title |X of the Education
A0S | Amendments of 1972, which prohibits discrimination on the basis of B ] X
gender
AOB Ensure students and parents are fully informed of their rights and ] ] O]
responsibilities with regard to participation in the program
AGg | Other (specify) U U J
Barrier: Cultural, Linguistic, or Economic Diversity
# Strategies for Cultural, Linguistic, or Economic Diversity Students | Teachers | Others
o1 | Provide program information/materials in home language X L] <
Bo? | Provide interpreter/transiator at program activities X L] B
Increase awareness and appreciation of cultural and linguistic diversity =4 ] ]
BO3 through a variety of activities, publications, etc.
Communicate to students, teachers, and other program beneficiaries an X 4]
BO4 appreciation of students’ and families’ linguistic and cultural backgrounds
Develop/maintain community involvement/participation in program X
BOS | activities [l O
Provide staff development on effective teaching strategies for diverse ] =
BO6 populations
Ensure staff development is sensitive to cultural and linguistic differences ] X 0O
BO7 | and communicates an appreciation for diversity
Seek technical assistance from education service center, technical ] 0 ]
BO8 | assistance center, Title |, Part A school support team, or other provider
Bog | Provide parenting training L] O h
B10 | Provide a parent/family center L] Ol ]
B11 | Involve parents from a variety of backgrounds in decision making ] U X
oo v For TEA Use Only
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$chedule #1 8- Equitable Access and. Parhcig,_tron (cont } Sliiasia e
Counly~DzstnctNumber or Vendor 1D 101-817 | Amendment number (for amendments only)
Barrier: Cuitural, Linguistic, or Economic Diversity (cont.)
# Strategies for Cultural, Linguistic, or Economic Diversity Students | Teachers Others
Offer “flexible” opportunities for parent involvement including home
B12 | learning activities and other activities that don't require parents to come to ] [ O
the school
B13 | Provide child care for parents participating in school activities ] ] ]
Acknowiedge and include family members' diverse skills, talents, and [
B14 knowledge in school activities
Provide adult education, including GED and/or ESL classes, or family [] ] X
B15 literacy program
Offer computer literacy courses for parents and other program [] ] X
B16 | peneficiaries
g17 | Conduct an outreach program for traditionally “hard to reach” parents ] ]
g1§ | Coordinate with community centers/programs L L] L]
Seek collaboration/assistance from business, industry, or institutions of
B19 higher education O O X
Develop and implement a plan to eliminate existing discrimination and the
B20 | effects of past discrimination on the basis of race, national origin, and 1 O 0
color
Ensure compliance with the requirements in Title VI of the Civil Rights Act
B21 | of 1964, which prohibits discrimination on the basis of race, national ] Il O]
origin, and color
Ensure students, teachers, and other program beneficiaries are informed
B22 | of their rights and responsibilities with regard to participation in the X ]
program
Provide mediation training on a regular basis to assist in resolving
B23 disputes and complaints L U O
Bgg | Other (specify) [} ] ]
Barrier: Gang-Related Activities
# Strategies for Gang-Related Activities Students | Teachers | Others
coq | Provide early intervention ] [l L]
co2 | Provide counseling L] L1 ]
co3 | Conduct home visits by staff ] 1 [
co4 | Provide flexibility in scheduling activities L] ] [
cos | Recruit volunteers to assist in promoting gang-free communities L} L] ]
cos | Provide mentor program L] L1 O
Provide beforefafter school recreational, instructional, cultural, or artistic 3 O ]
cao7 programs/activities
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Standard Applzcat:on System (SAS)

Schedule #1 BmEqu:table Access and Partlcmat:cn (cont )

County -District Number or Vendor ID: 101-917

| Amendment number (for amendments on!y)

Barrier; Gang-Related Activities (cont.)

# Strategies for Gang-Related Activities Students | Teachers | Others
C08 | Provide community service programs/activities O ] £l
€09 | Conduct parentiteacher conferences 1 O O
C10 | Strengthen school/parent compacts OJ O ]
C11 | Establish partnerships with law enforcement agencies | ] ]
C12 | Provide conflict resolution/peer mediation strategies/programs i L] O
c13 ﬁ;?:ke rcggité;;iaoi;:n:'asssst.ance from business, industry, or institutions of ] 0 M
c14 \T/I{&V;L:ng?ggggénifg?e?on to teachers, school staff, and parents to deal = ] 0
coag | Other (specify) | 0 O

Barrier: Drug-Related Activities

# Strategies for Drug-Related Activities Students | Teachers Others
po1 | Provide early identification/intervention O O ]
D02 | Provide counseling 1 O ]
D03 | Conduct home visits by staff J ] I
D04 ?5:1;:15 :ict:ileusnteers to assist in promoting drug-free schools and 0 ] 0
D05 | Provide mentor program O ] M
D06 E:g;:g?n ?;g;ﬂg::r school recreational, instructional, cultural, or artistic M = 0
D07 | Provide community service programs/activities O ] O
D08 | Provide comprehensive health education programs O 0 !
Dog | Conduct parent/teacher conferences ] O O
D10 | Establish school/parent compacts ] (M| ]
D11 | Develop/maintain community partnerships ] ] O]
D12 | Provide conflict resolution/peer mediation strategies/programs ] O ]
D13 ﬁ;izil; fgl(ljitcar;;iaot;on/assistance from business, industry, or institutions of 0 0 0
D14 mc;lv:;ﬂri ;r_?;t?;r:ggr:;os;rgzhon to teachers, schoo! staff, and parents to deal 0 0 O
Doy | Other (specify) M ] !

Barrier: Visual Impairments

# Strategies for Visual Impairments Students | Teachers | Cthers
EQ1 | Pravide early identification and intervention O O |
£02 | Provide program materialsfinformation in Braille ] i O
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 Schedule #18—Egquitable Access and Participation (cont.)

Standard App!lcataon System (SAS)

County~Dlstrsct Number ar Vendor ID; 101-817

| Amendment number (for amendments only):

Barrier: Visual Impairments

# Strategies for Visual Iimpairments Students | Teachers | Others
ED3 | Provide program materialsfinformation in large type U] ] O
EQ4 | Provide program materials/information on tape O W O
E05 ;:I:;\;licri; :ﬁﬁ’ development on effective teaching strategies for visual O 0 O]
E06 | Provide training for parents ! | O]
E07 Zgg;}:;i griilﬁ;ersalshnformatlon published on the internet for ADA ] ] 0]
E99 | Other (specify) O O £l

Barrier: Hearing Impairments

# Strategies for Hearing Impairments
FO1 | Provide early identification and intervention ] O O
F02 | Provide interpreters at program activities d O] [
F03 | Provide captioned video material ] ] ]
F04 | Provide program materials and information in visual format L] O .
FO5 | Use communication technology, such as TDD/relay L] O ]
F06 ::r":g\:s; :ﬁﬁ development on effective teaching strategies for hearing u o 0
FO7 | Provide training for parents ! M ]
Fo9 | Other (specify) J 0 ]

Barrier: Learning Disabilities

# Strategies for L.earning Disabilities Students | Teachers Others
G01 | Provide early identification and intervention < [ X
G02 | Expand tutorial/mentor programs O O X
Go3 ;lggé?:gs;?g teiiaeg\ileeécprnent in identification practices and effective = ¢ n
G04 | Provide training for parents in early identification and intervention O ] X
G99 | Other (specify) O] ] O

Barrier: Other Physical Disabilities or Constraints

# Strategies for Other Physical Disabilities or Constraints Students | Teachers | Others

HO1 Develop and implement a plan to achieve full participation by students O 0 n
with other physical disabilities or constraints

HO02 | Provide staff development on effective teaching strategies ] O O

HO3 | Provide training for parents O O (]

Hoo | Other (specify) | O .
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Schedule #1 S—Equltable Access and. Parhcupatzon (cont )

County~Dlstnct Number or Vendor ID: 101-817

| Amendment number (for amendments only):

Barrier: Inaccessible Physical Structures

2015-2020 Texas Title | Priority Schools, Cycle 4

# Strategies for Inaccessible Physical Structures Students | Teachers | Others
J01 ngelop and irr!plemgnt {:\.[_)Ian to ach[eve full participation by students N ) &
with other physical disabilities/constraints
Jo2 | Ensure all physical structures are accessible ] ] O
J9g | Other (specify) | D ]
Barrier: Absenteeism/Truancy
# Strategies for Ahsenteeism/Truancy Students | Teachers | Others
K01 | Provide early identification/intervention X X [
K02 | Develop and implement a truancy intervention plan 3 ! O
K03 | Conduct home visits by staff ] O O
K04 | Recruit volunteers to assist in promoting school attendance O ] [
K05 | Provide mentor program I ] 3
K06 | Provide before/after school recreational or educational activities X
Ko7 | Conduct parent/teacher conferences | O
K08 | Strengthen school/parent compacts ] X
K09 | Develop/maintain community partnerships ] ] O
K10 | Coordinate with health and social services agencies ] ] X
K11 | Coordinate with the juvenile justice system ] ! [
K12 ﬁeek collaborgtion/assistance from business, industry, or institutions of n 0 =
igher education
Kog | Other (specify) ] O O
Barrier: High Mobility Rates
# Strategies for High Mobility Rates Students | Teachers Others
.01 | Coordinate with social services agencies & O X
Loz | Establish partnerships with parents of highly mobile families ] =
L03 | Establish/maintain timely record transfer system 0 ]
199 | Other (specify) A O O
Barrier: l.ack of Support from Parents
# Strategies for L.ack of Support from Parents Students | Teachers Others
M01 | Develop and implement a plan to increase support from parents O X B
M2 | Conduct home visits by staff 0 ! [
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Scheduie # 8—-—Egmtabte Access and. Parhmgatlo (cont )
County Dtstnct Number or Vendor ID: 101-817 | Amendment number”('for amendments only):
Barrier: Lack of Support from Parents {cont.)

# Strategies for Lack of Support from Parents Students | Teachers Others
MO3 | Recruit volunteers to actively participate in school activities ] [ X
M04 @ Conduct parent/teacher conferences B4 BJ X
M05 | Establish school/parent compacts U ] O
MOB | Provide parenting training O ] X
MO7 | Provide a parent/family center ] L] B
M08 | Provide program materials/information in home language | | 4]
M09 | Involve parents from a variety of backgrounds in school decision making O &
M10 Oﬁ_er' '_‘ﬂexible” opportu‘ni'ti.es for invotvlemeng Enclud_ing home learning ] ]

activities and other activities that don’t require coming to school
M11 | Provide child care for parents participating in school activities O O U
M12 nga?(:vc:gg?s Saéur?cloréc::éctiisi;‘iaer;ny members’ diverse skills, talents, and ] ]
M13 ll?rovide adult education, including GED and/or ESL classes, or family 0 ]
iteracy program
M14 | Conduct an outreach program for traditionally “hard to reach” parents U] L] &g
M15 | Facilitate school health advisory councils four times a year i O 4
M99 | Other (specify) R ] |
Barrier: Shortage of Qualified Personnel

# Strategies for Shortage of Qualified Personnel Students | Teachers Others
NO1 | Develop and implement a plan to recruit and retain qualified personnel J ] ]
NO2 ?n?:onrllltty agnri Egtsam teachers from a variety of racial, ethnic, and language n 0 O
NO3 | Provide mentor program for new teachers O [l O
N04 | Provide intern program for new teachers dJ ] 1
NO& | Provide an induction program for new personnel ] O O
N06 | Provide professional development in a variety of formats for personnel ] Y
N0O7 : Collaborate with colleges/universities with teacher preparation programs OJ O O
N98 | Other (specify) O O 0
Barrier: Lack of Knowledge Regarding Program Benefits

# Strategies for Lack of Knowledge Regarding Program Benefits Students | Teachers | Others
PO Develop and i.rpptement a plan to inform program beneficiaries of 0 |Z] 5

program activities and benefits
PO2 :sgi:as:ngggsIetterlbrochures to inform program beneficiaries of activities 0] 5 5
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Barrier: Lack of Knowledge Regarding Program Benefits (cont.)

2015-2020 Texas Title | Priority Schools, Cycle 4

# Strategies for Lack of Knowledge Regarding Program Benefits Students | Teachers Others
P03 grrg;;g; a:c;&?t?::'?:nn;?ittso local radio stations and newspapers about 0 ] 5
P98 | Other (specify) ] ] ]
Barrier: Lack of Transportation to Program Activities

# Strategies for Lack of Transportation Students | Teachers Others

Qo1 5;3;:32 Stransportatlon for parents and other program beneficiaries to ] 0O ]
Qo2 Offg( ‘jfiexible" opportupifcifas for Envoh:emen;, inchd‘ing home learning [ ] 5
activities and other agtl_v_iile§ that don’t require coming to schoql
Qo3 [(gggggﬁ; program activities in community centers and other neighborhood ] ] ¢
Q99 | Other (specify) O O O
Barrier: Other Barriers
# Strategies for Other Barriers Students | Teachers Others
Other barrier
288 Other strategy [ [ [
Other barrier
289 Other strategy [ .
Other barrier
299 Other strategy [ U .
Other barrier
Z98 Other strategy L] L .
Other barrier
z99 Other strategy O O O
Other barrier
Z99 Other strategy [ O] ]
Other barrier
Z39 Other strategy n C O
Other barrier
Z99 Other strategy O L] O]
Other barrier
299 Other strategy O C] [
Other barrier
299 Other strategy L] U U
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